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Effective inclusive education needs to be based on the human rights and social model approaches outlined above. It must also identify barriers and come up with solutions. These solutions should be attitudinal and cultural, environmental and organisational, and operate at national, regional/district and school/classroom level (Box 4.3). Box 4.3 identifies a range of adjustments that are required at national, regional and school level to develop an inclusive education system. All these adjustments have already been put in place in different places in the world. Inclusive education is an ongoing process and way of thinking. 

Box 4.3 Characteristics of an inclusive school system at national, regional and school level


National- Policy1. A flexible national curriculum



2. Primary education is free to all
 


3. Sufficient school places and teachers available



4. Pupil-centred pedagogy where all can progress at their optimum 



pace is encouraged



5. Assessment systems are made flexible to include all learners 


           6. Specialist teachers are made available to support mainstream 



7. Sufficient capital for school building and modification



8. A media and public awareness campaign to establish a rights-
 


based approach to disability and inclusive education
environments


National Activity 
1. Develop means of making the curriculum accessible to all 

2. Disabled pupils and their parents are actively encouraged to enrol

3. All teachers are trained in inclusive teaching and learning
4. Curriculum materials are made accessible
5. Children learn and are assessed in ways that suit them best

6. Innovative ways found to expand support for learning
7. Programmes developed to mobilise communities to build new schools or adapt existing

Regional/district Policy 

1. Education administrators link with health and CBR workers with 
a joint inclusion strategy


2. Education administrators link with disabled advisers


3. Recruit enough teachers and
support staff; reduce class sizes
 

4. Support ongoing inclusion training for teachers, parents, 
and community leaders 5. Develop centres with equipment and expertise on 
techniques, e.g. signing, Braille, and augmented and alternative 
communication

6. Ensure sufficient schools and 
that they are accessible
7. Ensure sufficient specialist teachers for those with visual hearing, physical, communication, learning or behavioural impairments work with a range of schools
Regional/District Activity
1.Ensure all disabled children identified are enrolled in their local schools
2. Run regular training for and with disabled advocates and activists
3. Utilise those within the community who have completed their elementary education to support learning
4. Run regular training on inclusive learning for teachers

Level
Policy
Activity
5. Run regular training for
 parents and community leaders on inclusive education

6. Train and use local unemployed to build and adapt accessible school environments

7. Support parents of disabled children to empower their children

8. Share best practice in the region by exchanges and film


Policy
School/class

1. Ensure sufficient staff and volunteers are in place to provide support for disabled children
 

2. Ensure all staff understand and know what is required of 
them to include disabled children
, 

3. Support an innovative 
curriculum
 

4. Create a school/classes that welcomes difference and in which 
pupils support each other
 

5. Assessment is continuous and flexible
 

6. Make the school the hub of the community, encourage involvement hard to reach families
 

ActivitySchool/class


1. Inclusion audit regularly and barriers tackled
2. Ensure school environment and activities accessible and information available in alternative forms as required, e.g. Braille, audio, pictures, signing, objects, movement
3. Make sure the curriculum and how it is taught is accessible to all with a range of learning situations, styles and paces, e.g. mixed ability

4. Teachers trained and support each other in planning and developing inclusive practice
5. Assessment is formatively used to assess what children have learned
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