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Disability Equality in Education (DEE) is a small non-governmental organisation that provides training, consultancy and resources to improve the position of disabled people in the education system and all public services. 

DEE provides training for Disability Equality and Inclusion delivered by experienced disabled trainers. Our work is based on the Social Model of Disability and the empowerment of disabled children, young people and adults. DEE views the development of inclusive education as a human right. DEE is a disabled-led, not-for-profit company and charity
DEE started work in the UK training more than 90,000 educationalists and 550 disabled people, but increasingly provides training for inclusion and implementing Article 24 UN Convention on the Rights of People with Disabilities around the world.
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DFID Are funding this Project .The Department for International Development (DFID) is the part of the UK Government that manages Britain's aid to poor countries and works to get rid of extreme poverty. We are headed by a Cabinet minister, one of the senior ministers in the Government. When we talk about international development we are referring to efforts, by developed and developing countries, to bring people out of poverty and so reduce how much their country relies on overseas aid. Many different things can contribute to development which reduces poverty, such as settling conflicts, increasing trade, securing more and better aid, and improving health and education.
DIFD 1 Palace Street, London SW1E 5HE
Tel: +440)20 7023 0000 Fax: +44 (0)20 7023 0019   Website www.dfid.gov.uk 
1. Programme  

Day 1 Monday 29th October

12.00 – 1.30

Registration and Lunch

1.30
- 200

Welcome, access needs and how we will work together

2.00 – 2.40
Introductions – who you are, where you come from and one thing you are hoping for from the course. Quiz.
2.40 – 3.00

Break
3.00 – 5.00

Working in groups – personal history and experience of education

5.00 – 7.00

Break and supper
7.00 – 9.00

1. Report back from groups



2. Barriers to inclusion – practical activity
Day 2 Tuesday 30th October
8.30 – 10.15

Models of disability – how people think about disabled people

10.15 – 10.45
Break
10.45 – 12.15
Applying the models and your experience to education: exclusion, segregation, integration and inclusion?

12.15 – 2.15

Break and lunch
2.15 – 5.00
Understanding the characteristics of current provision using case studies and scenarios

5.00 – 7.00

Break and supper
7.00 – 9.00

Video and DVD examples of inclusion from around the world
Day 3 Wednesday 31st October

8.30 – 10.15 

Human rights and education

10.15 – 10.45
Break
10.45 – 12.15
Levers for change at national and regional level

12.15 – 2.15

Break and lunch
2.15 – 5.00

Developing strategies and campaign for change 

5.00 – 7.00

Break and supper
7.00 – 9.00

Stereotypes of disability in the moving image media: a film show
Day 4 Thursday 1st November
8.30 – 10.15
A day creating a checklist for an inclusive classroom.
What would an inclusive elementary school look like?

10.15 – 10.45
Break
10.45 – 12.15
A day creating a checklist for an inclusive classroom.
What would an inclusive elementary school look like?

12.15 – 2.15

Break and lunch
2.15 – 4.00 
Are you as good as you think? The index for inclusion – whole school monitoring and evaluation processes 

4.00 – 5.00

What should be in your action plan?

5.00 – 7.00

Break and supper
7.00 – 9.00

PARTY!!!
Day 5 Friday 2nd November
8.30 – 10.15
Working in your country groups to develop an outline national action plan 

10.15 – 10.45
Break
10.45 – 11.30
Key points from the earlier session

11.30 – 12.30
Questions and final discussion and evaluation forms

12.30

Lunch and depart 
                             *************************************************

2.  Aim of the Course

To build the capacity of disabled people, as leaders, and their allies e.g. supportive parents and sympathetic educationalists, in Southern Africa, to understand, advocate and help deliver inclusive education in their countries.

3.  Objectives of the Course

3.1 Understand the disability rights agenda and its relationship to education

3.2 Explore and understand the social model of disability and how it relates to inclusive education

3.3 To examine what actually works in inclusive education around the world and apply it to their particular country

3.4 Understand the barriers which currently exist to prevent inclusive education and understand the solutions, the political actions necessary at national and regional level

3.5 Understand the dynamics of developing inclusive education within a school/classroom

4. Quiz on the International Position of Disabled People

4.1  How many disabled people are there in the world?

          a) 100 million                                b)  420 million

         c)   500 million            d) 640 million            e) 1200 million 

4.2 What is the biggest barrier to disabled peoples inclusion in society?

a) Lack of physical access

b) Lack of rehabilitation services

c)  Negative attitudes and beliefs about disability

d) Their own low self-esteem

4.3  In many poor parts of the world 80% of impairments are preventable.
  What is the main reason that these impairments are not prevented?

a) Ignorance and lack of education

b) Not caring

c) Un clean water

d) Poverty and poor balance of trade

e) Wars

4.4  The social model of disability is often said to hold the key to disabled peoples rights. Which key idea is social model thinking based upon?

a) Disabled people having lots of friends

b) Removing barriers of attitude, environment and organisation

c) Every body in the local community supporting disabled people

d) Finding a cure for the diseases which cause impairment.

4.5  Including disabled children in education is seen as part of Education for All. What proportion of disabled children does UNESCO estimate are not in school in poor parts of the world? 

a) 20%             b)         50%           c) 80%           d) 95% 

4.6  In Eastern Europe, Russia and the Ex- Soviet Republics the idea of ‘defectology’ holds sway which says if you can’t access mainstream education without adjustments you needs should be met in an institution. How many children are kept in such places?

a) 2 million       b) 1 million          c)  500,000    d) 100,000

5. Telling your personal history 
                 ( or your family and child’s history for parents ).
5.1 You will be split into 5 groups by coloured dot on your badge
5.2 Introduce yourselves to each other giving your name, where you    come from and what you do.

5.3 For your group choose a     i) Timekeeper , keep time
                                              ii) Facilitator,    keep people to ground rules
                                              iii)  Rapporteur , summarise and report.
5.4 Take turns of up to 12 minutes to go round the group and talk about your  experience of disability in your life or in your family .

5.5 Your impairment- the effects it has had on your education?

5.6 Three achievements to date and how you achieved these. Check list below.

5.7 Recognising Your Achievements.   What have I achieved so far?
We have all achieved a great deal more than we realise, simply  through our life and work experience.

Take a look at the following "Achievements Checklist". Don't be surprised if you haven't achieved everything on this list. You have probably achieved many other things that do not appear on the list.

Some of the items on the list are quite general or may seem somewhat vague or incomplete. You will probably find it helpful to adapt  them to suit your specific experiences.

You'll be surprised at just how many you are able to tick off.

5.8. Achievement Checklist
1. Have you ever done any of the following?

2. Used a computer?
3. Had a job interview?

4. Found somewhere to live?

5. Become a parent?

6. Applied for a grant, loan?

7. Arranged for adaptations to be made to a car or a house?

8.      Lived or worked to a budget?

9. Organised a social or formal event?

10. Worked in a team? e.g. in a sports club or in a social activity

11. Repaired a car, motorcycle, bicycle or another machine?

12.  Been involved in committee work? e.g. with a social club

              or group

13.      Been involved in a campaign or protest?

14.      Entered a competition?

15. Come to terms with a major change in your life?

           eg. Getting married, death of a loved one, becoming      impaired.

16.     Performed in a play or concert?

17.     Been involved in environmental initiatives?

18. Learned about and adapted to new legislation or procedures?

19. Visited a foreign country?

20. Lived or worked abroad?

21. Driven a car or motorcycle?

22. Researched a project or new idea?

23. Convinced others to change the way they do something?

24. Written about yourself?

25. Made a complaint to the Government or Local Region 

26. Found out information from the Local Authority or Regional Council?

27.  Interviewed someone and recorded information?

28.  Spoken in public?

29.  Given a presentation?

30.   Led a group?

31.   Kept accurate records or files?

32.   Written a formal or business letter?

33.   Taught children?

34.    Made electric, plumbing or household repairs?

35.   Supervised people?

36.    Written short stories or poetry?

37.    Returned to study as an adult?

38.    Learned a specific technical skill? e.g. a computer

39.    Taken part in a sport?

40.    Taught yourself something?

41.    Counselled or advised someone?

42.    Learned about other cultures?

43.    Managed your time by balancing two or more commitments?

44.    Trained someone or a group of people?

45.    Been involved in the marketing of an event or product?

46.    Been separated from a member of your family?

47.    Defended an idea or position in a debate?

48.    Learned to dance, sing or play a musical instrument?

49.    Done gardening or worked on a farm?

50.  Been to concerts, plays, dances or other entertainment events?
51.    Designed and produced a product? e.g. clothing, poster,

           furniture etc.

52.    Used a library?

53.  Done voluntary or Aid Work?

54.  Persuaded someone to buy something?

55.  Taken up a hobby or craft?

56.  Employed someone?

57.  Used sign language?

58.  Worked out a problem using calculations and measurements?

          e.g. buying materials for something.

59.  Cooked a meal?

60.  Written an essay?

61. Read a newspaper and a magazine regularly? 

62. Used an office machine?

63.  Exercised regularly?

64.  Delegated responsibility to other people?

65.  Decorated a home or office?

66.  Read about a historical era, event, philosophical movement   or        personality?

67.   Learned a foreign language?

68.  Written a letter to a newspaper?

69.  Written an article for a magazine or newspaper?

70. Made improvements, e.g. to your home, car, Wheelchair,  computer.

71. Obtained and compared quotations for something,

          e.g. something you wanted to buy etc.

72. Looked after someone? This could be a child, or an ill friend or relative.

Can you think of any others? Add things that you have done not on the list!
5.9 Personal Summary
	My Impairment 
	My Experience
	My Achievements

	
	
	

	
	
	

	
	
	


6. Identifying Barriers for Disabled People

A good starting point for training on Disability Equality or Inclusion Education is to identify all the barriers in the environment, attitude and organisation of your neighbourhood or school .  Barriers in the society or education system of which it is part can be included. This can be done for any group  of excluded  pupils- street children, refugees, girls. Here we will examine barriers for disabled children.

Barriers are those environments, attitudes, behaviours and ways of organising which disadvantage those with impairments.


6.1 Instructions.  
Split into 6 groups( 1-6 below). Supply with fat felt tip and supply of rectangular card. Thought storm and identify as many barriers as you can for your group of disabled pupils. Write one barrier per card. Stick up to construct a wall.

As the groups are filling in the cards, make sure they are writing down only barriers, not solutions and only one per card. Collect them up as the groups are working and stick them with tape, pins or  blue-tac to a  wall to construct a surrogate wall. 

When the groups have finished working down the checklist and no more cards are being produced the first part of the activity is finished.

Now read out all barriers to whole group. Then ask three questions.

Do the barriers you have identified cut across the different impairment groups?

Are they broadly similar for each group?

Are the barriers beyond the child?

Now redistribute the barrier cards and get groups to identify solutions. How many cards you distribute will depend on the time available.

These solutions can become the basis of a school inclusion action plan if you are working with one school.
6.2 Identifying Barriers in schools 
What barriers does your school pose for pupils who:

(1) Are Blind or have a visual impairment

(2) Are Deaf or have a hearing impairment

(3) Have a mobility impairment and/or use a wheelchair

(4) Have a significant Learning Difficulty

(5) Have been labelled as autistic, and

(6) Have hidden impairments including speech and language, sickle cell, epilepsy or diabetes or HIV?

Consider the following areas:

6.21.Physical Barriers – Lack of access:

6.212.In the building environment…

6.213. In communication…

6.214. In equipment…

6.22.Barriers in people's attitudes:

6..221  Staff…

6.222  Pupils…

6.223 Parents…

6.224 Other professionals…

6.225  Chief, Governors, Community
6.23.Barriers in organisations:
6.231 .Curriculum Content

6.232 .Curriculum Testing and exams

6.233. Admissions

6.234. School Policies

6.235. Government policies

6.24. Barriers caused by disabled peoples low self –esteem and sense of worth.

6.3 Summary sheet of Barriers




7.1 Different Ways of Thinking About Disability
7.2 Where have negative ideas about disability come from?

Different cultures have responded in various ways to disabled people. There are many strange beliefs about difference. Impairment has often been seen as a punishment from God for the sins of the parents. In Hindu and Buddhist cultures with a belief in reincarnation, the idea of Karma dominates. You are disabled because you did something bad in a previous life. In the west, our ideas are dominated by Greek and Roman ideas of the body beautiful and physical perfection.

7.21   Judaic / Christian ideas of charity have also shaped our treatment to giving asylum and alms, but at times of social change, disabled people have been made scapegoats as in the Great Witch Hunts or during plagues. Mostly in feudal and early modern Europe, disabled people would have been accepted as part of the family or work group. The 19th century saw greater segregation of disabled people.

7.22 The workforce had to be more physically uniform to perform routine factory operations. Disabled people were rejected. Disabled people were viewed as worthy poor as opposed to ‘work shy’ unworthy poor and given Poor Law Relief. 
7.23 Disabled people became dependent more and more on the medical profession for cures, treatments and benefits. From around 1850 doctors became much more powerful with the Asylums Acts in controlling the lives of disabled people. More and more disabled people were put in institutions and long stay hospitals.
7.24 Eugenicists believed disabled people would weaken the gene pool of the nation and weaken competitiveness. 
7.25 In 1880 at an International Conference in Milan Sign Language was banned as a form of instruction for deaf children as there were fears that they would form their own society of deaf people.

7.26 On passing into law the Mental Deficiency Act 1913 Winston Churchill, as Home Secretary said 

““The unnatural and increasingly rapid growth of the feebleminded classes, coupled with a steady restriction among all the thrifty, energetic and superior stocks constitutes a race danger. I feel that the source from which the stream of madness is fed should be cut off and sealed up before another year has passed.”

7.27 In the USA Eugenicist thinking led to compulsory sterilisation for born deaf women and those with an IQ below 50. Ellis Island was used to disability vet immigrants to the USA. Those being unfit for US citizenship being put on the boat back to Europe.

7.28 Increasingly, disabled people were shut away in single sex institutions for life or sterilised. Separate special schools and later nurseries were set up that denied non-disabled people the day-to-day experience of living and growing up with disabled people and vice-versa. Special education became linked to special schools.
7.29 The German National Socialists (Nazis) when they came to power in 1933 introduced compulsory sterilisation of disabled people. They launched a propaganda campaign to get rid of the ‘useless eaters’. On the excuse of ‘mercy killing’ department T4 set up 6 clinics located in old castles, to murder disabled people in 1939 using lethal injections and later Cyclon B gas. The German Government recently apologised for the murder of 240,000 people. The staff who were dehumanised carrying out this killing wee then transferred to the camps in Poland for the Final Solution of Jewish People.

7.210 There were movements and resistance of disabled people prior to this.    Most notable were mass demonstrations of blind and disabled vetrans from the First World War demanding the Right to Work in UK and USA.

7.211 The last 30 years have seen the growth of the Disability Movement arguing for an end to segregation and a strong push for human rights from parents.
7.212 Starting in Southern Africa with occupations of institutions  and in Berkley California with a sit ins at the University and in the UK with UPIAS- The Union of Physically Impaired Against Segregation a new Disability Movement developed at about the same time. This was a movement of young activists who had managed to get to university and were demanding civil rights for disabled people.

7.213 This new movement of disabled people make a distinction between impairment and disablement. 
“Impairment is the loss or limitation of physical, mental or sensory function on a long-term and permanent basis.

“Disablement is the loss or limitation of opportunities to take part in the normal life of the community on an equal level with others due to physical and social barriers.” – Disabled People’s International, 1981

7.214 The medical model and deficit thinking about disabled people still dominates the world today. In China more than 20 million women have been compulsorily sterilised if they are thought to have learning difficulties. Disabled people with mental health issues are often given electric shock treatment and chemicals against their will. Parents with learning difficulty are at threat of having their children taken away from them. In many cultures the killing of disabled children is condoned. Around the world only about 10% of disabled people are in paid work in open employment. The vast majority of disabled children are still denied access to education.
7.3Traditional, Medical & Social Models

7.31Traditional Model. For thousands of years disabled people were seen as freaks, outcasts, punished by the Gods, super human, evil or figures of fun. These ideas still shape many of the stereotypes that dominate our media and influence the curriculum. In some cultures and religions these ideas still have a hold. Disabled people were often just accepted as members of their families and few distinctions were made, except at times of social unrest when disabled people were scapegoated e.g. witch hunts. With the coming of industrial production a new way of thinking about disability emerged. Utilising the new knowledge of the Enlightenment, medical doctors sought to cure and rehabilitate - those who were incurable were often locked away in institutions. The focus was on the impairment, or within person factors, and if the individual could not adjust to ‘normal society’ they were excluded.

7.32 Medical Model. The ‘medical model’ sees the disabled person as the problem. We are to be adapted to fit into the world as it is. If this is not possible, then we are shut away in some specialised institution or isolated at home, where only our most basic needs are met. The emphasis is on dependence, backed up by the stereotypes of disability that call forth pity, fear and patronising attitudes. Usually the impairment rather than the needs of the person are focused on. The power to change us seems to lie within the medical and associated professions, with their talk of cures, normalisation and science. Often our lives are handed over to them.

7.321Other people’s assessments of us, usually non-disabled professionals, are used to determine where we go to school, what support we get and what type of education, where we live, whether or not we can work and what type of work we can do and indeed whether or not we are born at all or are even allowed to procreate. Similar control is exercised over us by the design of the built environment presenting us with many barriers, thereby making it difficult or impossible for our needs to be met and curtailing our life chances. Whether it is in work, school, leisure and entertainment facilities, transport, training and higher education, housing or in personal, family and social life, practices, and attitudes disable us.  Powerful and pervasive views of us are reinforced in the media, books, films, comics, art and language. Many disabled people internalise negative views of themselves that create feelings of low self-esteem and achievement, further reinforcing non-disabled people's assessment of our worth. The ‘medical model’ view of us creates a cycle of dependency and exclusion, which is difficult to break.

7.322‘Medical model’ thinking about us predominates in schools where special educational needs are thought of as resulting from the individual who is seen as different, faulty and needing to be assessed and made as normal as possible. If people were to start from the point of view of all children’s right to belong and be valued in their local school we would start by looking at ‘what is wrong’ with the school and looking at the strengths of the child. This second approach is based on ‘social model’ of disability thinking which views the barriers that prevent disabled people from participating in any situation as what disables them. The social model arises from defining impairment and disability as very different things.

7.3 Social Model. Impairment and chronic illness exist and they sometimes pose real difficulties for us. The Disability Movement comprises those disabled people and their supporters who understand that they are, regardless of their particular impairment, subjected to a common oppression by the non-disabled world. We are of the view that the position of disabled people and the discrimination against us are socially created. This has little to do with our impairments. As a disabled person you are often made to feel it's your own fault that you are different. The difference is that some part, or parts, of your body or mind are limited in their functioning. This is an impairment. THIS DOES NOT MAKE YOU ANY LESS OF A HUMAN BEING. But most people have not been brought up to accept us as we are. Through fear, ignorance and prejudice, barriers and discriminatory practices develop which disable us. The understanding of this process of disablement allows disabled people to feel good about themselves and empowers us to fight for our human rights.

7.31 The Disabled People's Movement believes the 'cure' to the problem of disability lies in the restructuring of society. Unlike medically based 'cures', which focus on the individual and their impairment, this is an achievable goal and to the benefit of everyone. This approach referred to as the 'social model' suggests those disabled people’s individual and collective disadvantage is due to a complex form of institutional discrimination as fundamental to our society as sexism, racism or tribalism.
7.32 The obsession with finding medically based cures, distracts us from looking at causes of either impairment or disablement. In a worldwide sense, most impairments are created by oppressive systems - hunger, lack of clean water, exploitation of labour, lack of safety, child abuse and wars. Clearly, this thinking has important implications for our education system, particularly with reference to primary and secondary schools. Prejudicial attitudes toward disabled people and, indeed, against all minority groups, are not inherited. They are learned through contact with the prejudice and ignorance of others. Therefore, to challenge discrimination against disabled people we must begin in our schools.

7.33 Our fight for the inclusion of all children, however 'severely' disabled, in one, mainstream, education system, will not make sense unless the difference between the 'social' and the 'medical' or individual model of disability is understood.

7.4 Definitions. In the last 35 years disabled people coming from a human rights perspective have sought to make sense of their experiences of segregation, isolation and the discrimination. They have put forward a new rights based approach founded on ‘social model thinking’ which views the barriers of environment, attitude and organisation as the cause of disabled peoples unequal position in society. The following definitions have now been adopted:

 “Disabled People” include people with: physical impairments; sensory impairments (deaf people, blind people); chronic illness or health issues including HIV and AIDS; and all degrees of learning difficulties and emotional and behavioural problems. It also includes people with hidden impairments such as epilepsy, diabetes, sickle cell anaemia; specific learning difficulties such as dyslexia, speech and language impairments, children labelled as 'delicate'; people who identify as 'disfigured'; people of diminutive stature and people with mental distress. All are excluded by barriers though not all have impairments.

7.5 .Medical /Social Model thinking in schools

	MEDICAL MODEL THINKING
	SOCIAL MODEL THINKING

	Child is faulty
	Child is valued

	Diagnosis
	Strengths and needs defined by self and others

	Labelling
	Identify barriers and develop solutions

	Impairment becomes focus of attention
	Outcome based programme designed

	Assessment, monitoring, programmes of therapy imposed
	Resources are made available to ordinary services

	Segregation and alternative services
	Training for parents and professionals

	Ordinary needs put on hold
	Relationships nurtured

	Re-entry if normal enough OR permanent exclusion
	Diversity welcomed and child is included

	Society remains unchanged
	Society evolves


(Adapted from M. Mason 1994, R. Rieser 2000)

7.6  .Medical /Social Models

7.61 The Medical Model


CHILD DEVELOPMENT TEAM
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SHELTERED WORKSHOPS

DISABLED PEOPLE AS PASSIVE RECEIVERS OF SERVICES

 AIMED AT CURE OR MANAGEMENT

---------------------------------------------------

7.62 The Social Model

LACK OF USEFUL EDUCATION
DISCRIMINATION IN EMPLOYMENT


INACCESSIBLE ENVIRONMENT



SEGREGATED SERVICES

DE-VALUING

POVERTY



PREJUDICE








‘BELIEF’ IN THE







MEDICAL MODEL



INACCESIBLE 


INACCESSIBLE

TRANSPORT


INFORMATION

DISABLED PEOPLE AS ACTIVE FIGHTERS FOR EQUALITY

 WORKING IN PARTNERSHIP WITH ALLIES

7.7 Activity on Traditional /Medical /Social Models of Disability
· Make the 24 statements below into 24 statements on cards

· Mix up the cards

· Get groups to sort them under three headings: Traditional, Medical and Social Model Views

24 Statements
7.71Traditional View

You are a freak of nature

You should be a penitent sinner

You should not be allowed to have children

You are like that because your parents did something wrong

Its bad karma

I feel pity for you

You are a child of the devil and evil

You are in-educable

7.72 Medical Model View

If you try really hard you could be normal

If we operate you will be able to walk again

You are ill and need a psychiatrist

You must go to a special school and have specialist therapy

You will never be able to have a sexual relationship

You will always have the mental age of a 5 year old.

If they are allowed to breed they will weaken the gene pool.

Equality is treating everyone the same

7.73 Social Model View

We have the right to be different

We see what you can do, not what you can’t

Work at a pace and in a way that suits you

This building needs to be made accessible

Equality is giving people what they need to thrive.

You have the right to be a wife and a mother

Your views are important

Inclusive education for all.

 7.8 Types of thinking about disabled people and forms of education.

	Thinking/Model
	Characteristics
	Form of Education

	7.81 Traditional
	DP a shame on family, guilt, ignorance. DP seen as of no value.
	Excluded from education altogether.

	7.82 Medical 1 
	Focus on what DP cannot do. Attempt to normalize or if cannot make to fit into things as they are keep them separate.
	Segregation

Institutions/ hospitals

Special schools (with  ‘expert’ special educators)

	7.83 Medical 2
	Person can be supported by minor adjustment and support, to function normally and minimize their impairment. Continuum of provision based on severity and type of impairment.
	Integration in mainstream:-

a)At same location-in separate class/units

b)Socially in some activities e.g. meals, assembly or art.

c)In the class with support, but teaching  & learning remain the same.

What you cannot do determines which form of education you receive.

	7.84 Social Model
	Barriers Identified-solutions found to minimize them. Barriers of attitude, environment and organization are seen as what disables and are removed to maximize potential of all. DP welcomed . Relations are intentionally built. DP achieve their potential. Person centred approach.
	Inclusive education- schools where all are welcomed and staff, parents and pupils value diversity and support is provided so all can be successful academically and socially. This requires reorganizing teaching, learning and assessment. Peer support is encouraged. 

Focus on what you can do.


Source R. Rieser Implementing Article 24-Inclusive Education: A challenge for the Disabled People’s Movement

Paper to the 7th DPI World Summit Seoul September 2007.

7.9 Activity Exclusion, Segregation, Integration or Inclusion in Education

Are these people being excluded, segregated,  integrated or included in  education?

7.91.Louisa uses a wheelchair.  She wants to attend her local school in with friends from home.  The school has no wheelchair access and so far she has not been able to get through the door.  

Is this exclusion,  segregation, integration  or inclusion?

7.92. Kass  Zahir, in standard Grade 6, has a hearing impairment.  The students in his class all sit in alphabetical order.   This means he has to sit at the back and therefore struggles to hear the teacher and keep up with the rest of the class. His teacher refuses to make an exception for him as she says she must treat all students equally.

Is this exclusion,  segregation, integration  or inclusion?

7.93.Blessed is in Grade 11.  She has a visual impairment.  Blessed accesses lessons with the help of a Reader.  This person has been with Blessed for a long time and understands her well.  Unfortunately, her permanent Reader has had to take extended leave and there is no-one available to read to her.  Her teacher says that this is not really a problem as Blessed is bright and is very advanced compared to the rest of the class.  Blessed is beginning to get bored and is talking of giving up her studies.

Is this exclusion,  segregation, integration  or inclusion?

7.94. Anita uses a communication board to talk. She has an assistant, Annie, who helps with this but she would like to be left alone with her peers.  The school won’t allow her to be on her own and none of the other children understand her communication system.  

Is this exclusion,  segregation, integration  or inclusion?

7.95.Solomon has a learning difficulty.  Solomon needs to have someone explain clearly what is going on in class. He has a classroom assistant assigned to him and she and his teacher work out together how he can be helped to access the learning that other children are being offered.  The teacher takes care that the classroom assistant works with other children and they are encouraged and supported to work with Solomon.

Is this exclusion,  segregation, integration  or inclusion?

7.96.Carol is hearing impaired.  She goes to school with her friends and sisters.   Her teacher does not acknowledge it her hearing impairment and this is very hard for Carol as she cannot understand what going on in class. 

Is this exclusion,  segregation, integration  or inclusion?

7.97. Jamu has epilepsy. He is just learning to monitor his impairment for himself. He needs to take his medicines every lunch time.  His class teacher has a note on her register to  make sure that he is reminded to does so.   So far, there have been no problems with this arrangement.

Is this exclusion,  segregation, integration  or inclusion?

7.98. The school has many hearing impaired pupils and the headteacher has decided to offer staff the chance to learn Sign Language as an extra-curricular activity.   However, not all teachers are willing to take part.

Is this exclusion,  segregation, integration  or inclusion?

7.99. The school is going on an overnight trip.  Virginia uses a wheelchair and needs assistance.  The teacher in charge of the trip forgot to check whether or not there is wheelchair access at the hotel and it is now too late to change the booking.  She suggests that Virginia comes along anyway and that they work it out when they get there. 

Is this exclusion,  segregation, integration  or inclusion?

7.910. Ravi has severe behaviour and emotional problems. He can only sit still in class for half an hour.   Each session is forty-five minutes long and Ravi is almost always in trouble by the end of the session.  This causes him to throw major tantrums which get him into even more trouble.  His mother is frequently called into school to calm him down.  

Is this exclusion,  segregation, integration  or inclusion?

7.911. Joan uses a wheelchair is in Grade 8.  She is not able to get into the science lab to do her science practical as the lab has stairs but she is fully included in all other subjects.  

 Is this exclusion,  segregation, integration  or inclusion?

7.912.Office  has got a visual impairment  and some learning difficulty, his parent are ashamed of him and living a long way from the school he helps with the family business of basket making and has never been to school
Is this exclusion,  segregation, integration  or inclusion?

7.913. Mohu is blind and his local teacher did not want him in school. When he was 8 he was sent away to a Blind Special school where he has learned Braille and is now making progress. When he comes home in the holidays none of the other children play with him as he has had to move to live with his granny as both his parents are dead from HIV.

                  Is this exclusion,  segregation, integration  or inclusion?

	Exclusion
	Segregated
	Integrated
	Included

	No Services only family
	Services to Disabled

People
	Needs of Disabled

People
	Rights of Disabled

People

	Despised
	Categorising Disabled People
	Changing Disabled

People
	Changing schools /

colleges / organisations

	Ignored
	'Special' / Different

Treatment
	Equal treatment
	Equality - each

receives support they need to thrive &

achieve their potential

	Cursed,

Possessed by Devil, Witch craft
	Disability is a problem to be fixed (in a special place)
	Disability is a problem

to be fixed
	Everyone has gifts to

bring

	Rely on Family & Community
	Services available in

segregated setting
	Benefits to disabled

person of being

integrated
	Benefits to everyone,

including all

	Witch doctor
	Professional / Experts
	Professional / experts
	Political struggle,

friends & support

	No education
	'Special'  Therapies
	Technique
	Power of ordinary

experience

	Folk explainations
	Categorisation &

Marginalisation
	Learning helplessness
	Assertiveness



	No C B R
	Competition for parts of Disabled Person
	Technical interventions
	Transforming power of relationship

	Survival
	Stress on Inputs
	Stress on process
	Stress on outcomes; have a dream

	Learn from life
	Separate Curriculum
	Curriculum delivery
	Curriculum content



	Remain  excluded
	Integration / Inclusion "for some' is not desirable
	Integration can be

delivered
	Inclusion must be

struggled for




7.10 From Exclusion/ Segregation to Inclusion
 (Adapted from Somerset Inclusion & Dave Walker)
7.1.01 Identify the Barriers in your Local Areas 

or Neighbourhood for Disabled People
	7.12.1Environment-Roads, Buildings, shops, School, College
	7.122Customs, Attitudes 

Participation relationships, marriage
	7.12.3Employment
	7.11.4Medical Support & 

Equipment

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


7.1.01 Identify the Solutions to the  Barriers in your Local Areas 

or Neighbourhood for Disabled People
	7.12.1Environment-Roads, Buildings, shops, School, College
	7.122Customs, Attitudes 

Participation relationships, marriage
	7.12.3Employment
	7.11.4Medical Support & 

Equipment

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


7.13 Features of the current education system
This is essentially what inclusive education aims to prevent.

"Both professionals and parents all too often, and unthinkingly, collaborate in protecting disabled children from risk-taking and personal responsibility. A consequence is that disabled children can grow into adulthood poorly equipped with the social skills necessary to form meaningful relationships, to compete for jobs, and to sustain their own independent households. This completes the 'vicious circle' - disabled people need to be protected because they lack the social skills for running their own lives."
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7.14.1      Integration or Mainstreaming versus Inclusion

	Mainstreaming’ or ‘Integration’
	‘Inclusion’

	Mainstreaming is about getting learners to ‘fit into’ a  particular kind of system or integrating them into this  existing system.
	Inclusion is about recognising and

respecting the differences among all
learners and building on the similarities.



	Mainstreaming is about giving some learners extra support so that they can ‘fit in’ or be integrated into the ‘normal’ classroom routine. Learners are assessed by specialists who diagnose and prescribe

technical interventions, such as the placement of learners in programmes.
	Inclusion is about supporting all learners,

educators and the system as a whole so

that the full range of learning needs

can be met. The focus is on teaching

and learning actors, with the emphasis

on the development of good teaching

strategies that will be of benefit to all

learners.



	Mainstreaming and integration focus on changes that need to take place in learners so that they can ‘fit in’. Here the focus is on the learner.
	Inclusion focuses on overcoming barriers

in the system that prevent it from meeting

the full range of learning needs.

The focus is on the adaptation of and

support systems available in the classroom.


White Paper No 6 South African Government

7.15 Definitions of Inclusive Education
Arrange the definitions of inclusive education from most to least accurate description

7.15.1 Inclusive education as a “process of addressing and responding to diversity of needs of all learners through increasing participation in learning, cultures and communities, and reducing exclusion within and  from education. It involves changes and modifications in content, approaches, structures and strategies, with a common vision which covers all children of appropriate age range and a conviction that it is the responsibility of the regular system to educate all children”. In practice the UNESCO definition means:
•One Ministry is responsible for the education of all children
•One school system is responsible for the education of all children in their region
•There is a diverse mix of students in classes
•Teachers use classroom strategies that respond to diversity, such as multi-level instruction, cooperative learning, individualized learning modules, activity-based learning and peer tutoring
•There is collaboration between teachers, administration and others to respond to individual student needs. 
 UNESCO 2001
7.15.2 “Inclusion in education is a process of enabling all children to learn and participate effectively within mainstream school systems. It does not segregate children who have different abilities or needs. Inclusive education is a rights-based approach to educating children and includes those who are subject to exclusionary pressures. Inclusive education creates a learning environment that is child centred, flexible and which enables children to develop their unique capacities in a way which is conducive to their individual styles of learning. The process of inclusion contributes to the academic development and social and economic welfare of the child and its family, enabling them to reach their potential and to flourish. We distinguish between inclusive education on the one hand and educational integration via special education and special schools, on the other. Inclusive education is different from integration as the latter only denotes the placement of disabled pupils in the mainstream. Integration implies that the child has to change to be able to participate in the existing school system. In inclusive education a change is needed to address accessibility and challenge attitudes of managers, staff, pupils, parents and the local community.” 
 Dutch Coalition on Disability and Development 2006
7.15.3 
“Inclusion in education involves:

· Valuing all students and staff equally.

· Increasing the participation of students in, and reducing their exclusion from, the cultures, curricula and communities of local schools.

· Restructuring the cultures, policies and practices in schools so that they respond to the diversity of students in the locality. 

· Reducing barriers to learning and participation for all students, not only those with impairments or those who are categorised as `having special educational needs'.

· Learning from attempts to overcome barriers to the access and participation of particular students to make changes for the benefit of students more widely.

· Viewing the difference between students as resources to support learning, rather than as problems to be overcome.

· Acknowledging the right of students to an education in their locality.

· Improving schools for staff as well as for students. 

· Emphasising the role of schools in building community and developing values, as well as in increasing achievement.

· Fostering mutually sustaining relationships between schools and communities.

· Recognising that inclusion in education is one aspect of inclusion in society.”
 Centre for Studies on Inclusive Education 
7.15.4 “Inclusion is about engendering a sense of community and belonging and encouraging mainstream and special schools and others to come together to support each other and pupils with special educational needs. Inclusive schools and authorities have:

a. an inclusive ethos;

b. a broad and balanced curriculum for all pupil;
b. systems for early identification of barriers to learning and participation;

c. d. high expectations and suitable targets for all children.”

UK  Inclusive Schooling  November 2001 DfES /0774/2001

7.15.5  “The intentional building of relationships where difference is welcomed and all benefit”. 
Person Centred Planning O’Brien and Forest, Centre For Inclusion ,Toronto
7.15.6  “the right of disabled children to enjoy a full and decent life, in conditions which ensure dignity, promote self-reliance, and facilitate the child's active participation in the community. It also states the right of the disabled child to special care, education, health care, training, rehabilitation, employment preparation and recreation opportunities; all these shall be designed in a manner conducive to the child achieving 'the fullest possible social integration and individual development, including his or her cultural and spiritual development.'

 UN  Convention on the Rights of the Child 1989 9Article 23)
7.15.7 
· “Every child has a fundamental right to education and must be given the opportunity to achieve and maintain acceptable levels of learning;

· Every child has unique characteristics, interests, abilities and learning needs;

· Education systems should be designed and educational programmes implemented to take into account the wide diversity of these characteristics and needs;

· Those with special educational needs must have access to mainstream schools which should accommodate them within a child-centred pedagogy capable of meeting these needs;

· Mainstream schools with this inclusive orientation are the most effective means of combating discriminatory attitudes, creating welcoming communities, building an inclusive society and achieving education for all. Moreover, they provide an effective education for the majority of children (without special needs) and improve the efficiency and ultimately the cost-effectiveness of the entire education system.”

Salamanca Statement of the UNESCO World Conference On Special Needs Education: Access and Quality (June 1994) 

7.15.8 ‘Inclusive education enables all students to fully participate in any mainstream early years provision, school, college or university.  Inclusive education provision has training and resources aimed at fostering every student’s equality and participation in all aspects of the life of the learning community. All means all.’    Alliance for Inclusive Education (2000)
7.15. 9 
“We also define inclusive education and training as:

• Acknowledging that all children and youth can learn and that all children and youth need support.

• Enabling education structures, systems and learning methodologies to meet the needs of all learners.

• Acknowledging and respecting differences in learners, whether due to age, gender, ethnicity, language, class, disability, HIV or other infectious diseases.

• Broader than formal schooling and acknowledging that learning also occurs in the home and community, and within formal and informal settings and structures.

• Changing attitudes, behaviour, teaching methods, curricula and environment to meet the needs of all learners.

• Maximising the participation of all learners in the culture and the curriculum of educational institutions and uncovering and minimising barriers to learning.”

South African Government  Definition of inclusion

7.15.10 ‘The most important thing is that I want to be part of ordinary life, and I want the same experiences as other kids.  Also I want to be allowed to learn things that need thinking about and are challenging.  I want to be able to contribute, and to discuss things that are important to me and other kids.  We need to be together to do that.  When we experience things together, we can learn about what we are each interested in, and about each other’s life.  It is important to educate schools so they change to make things better for kids who need a lot of help or get very tired.’  Young disabled person Maresa MacKeith (2000)  

-------------------------------------------------------------------------------------------------------------
7.16. Drama Role Play.
In your groups work out a scenario to show the difference between exclusion/segregation, integration and inclusion. The role play should last no more than 3 minutes.
In your group you have the following roles.
1. A Principal or Headteacher who believes in inclusion, but does not have the resources or training and fears the reactions of his staff and so accept all the children, making excuses.

2. A grandmother who is the main carer of a little girl with cerebral palsy who has difficulty walking and speaking, who  thinks her grand daughter has the right to equality. 

3. A parent of a non-disabled child who wants her child to get on and thinks the disabled girl will hold her child up.

4. A newly trained class teacher who is a full supporter of inclusive education.

5. Another pupil who does not like difference and is angry because she is an orphan (through Aids) and has to look after her family.

6. A Governor who is a local Chief who just wants the best for all children, but thinks special schools are best for Disabled Children.

Once you have played out your scenario . We will use Forum Theatre techniques to change the scenario.

In forum theatre the group as a whole chose the strongest role play and the group play it again. Anyone in the whole group can freeze the action and then brief the role players on a different scenario and take on a role to get  different outcome to the scenario.

This can be used as a technique to convince people of the need for change and how to make it happen.
8.0 Civil rights, human rights and non-discrimination 

8.1 1.When people talk about stopping discrimination against a particular group in society, there are a number of phrases that are usually used, but not always in the same way. People talk about 'civil rights', 'human rights' and 'anti-discrimination legislation', but often they talk as if all these things are the same. In normal conversation, the differences between 'civil rights' and 'human rights' may not matter but, as is often the case, they mean very different things in law.  Although this is not meant to be a legal textbook, it might be worthwhile if we spend a little time thinking about what these popular phrases actually mean to lawyers, if for no other reason than to help you to be clear about what it is you would like! 

8.12 The idea of human rights has an ancient history - Greek and Roman philosophers, religious leaders and legal experts have all considered those 'rights' that are owed to all humans, for no other reason than that they are human. Such 'rights' are seen as going to the very heart of what it is to be human and are traditionally treated as being 'above' law made by man1 - the result is that, at least in legal theory, man-made law cannot reduce or remove human rights, human rights exist whether man-made laws say they do or not. This way of viewing human rights sets a standard that cannot be affected by law, they exist whatever the law may say, but as is clear all over the world, reality often fails to meet such philosophical ambitions. 

8.13 Civil rights, rather than being rights that all of us should have, simply because we are human beings, deal with what individuals or groups of people can do within the law. In legal terms, civil rights can be thought of as those that are written in a country's law or code and interpreted by the courts. Although human rights are thought to exist, no matter what the law says, civil rights exist only to the extent that there are laws that create those rights. A particularly dramatic example of the difference between human and civil rights might help; the right to life is a universal and essential human right but, if the law in my country gives permission for the state to take away my life, so long as the correct legal procedures have been followed, executing me would not be a breach of my civil rights, even though it must be a breach of my human rights. 
8.14 Non-discrimination or anti-discrimination laws are specific pieces of legislation that protect the rights of certain groups of people against poor treatment based on a particular characteristic, such as their gender, religion, ethnic background or disability. For present purposes, we can say that anti-discrimination legislation would prohibit people and organisations treating us less favourably than other people, on the basis of our impairments. Rather than stating what our rights are, as disabled people, anti-discrimination legislation is more likely to describe the kinds of things that other people cannot do to disabled people -preventing use of a shop, refusing employment, or failing to remove physical barriers. Perhaps the easiest way to think of human rights, civil rights and anti-discrimination legislation is to view them as a list, with human rights being the most important, and therefore at the top of the list, followed by civil rights and anti-discrimination legislation at the bottom.  
8.15. Although discussion of the various phrases used, and their legal meanings, may seem needlessly complicated, it does hint at the size of the task facing you when drawing up laws to protect our rights. In order to ensure that the situation of disabled people is fully protected, all three areas human rights, civil rights and anti- discrimination legislation -will have to be addressed. 
8.16 The right to shop or work is meaningless without the right to life, to found a family and to self-determination. The right to vote or take part in the political life of a country is meaningless unless disabled people are able to gain access to the polling station or to information they need. When working toward enforceable rights for disabled people, it will be helpful if you are clear about what sort of rights you are talking about -are your human rights already protected by the constitution, or do you need to win constitutional protection for your human rights? 
8.17 Are you trying to protect your civil rights or is the need for anti-discrimination legislation? The answers to these questions will help you to organise a more effective campaign. Trying to achieve protection of disabled people's rights in all these areas -human, civil and anti-discrimination -would be an enormous task.”  Extract from DAA Tool Kit 7 by Richard Light 2002

8.20 Human Rights Abuses Cas Studies
8.21 "Being excluded from school makes me angry! In my city, disabled people are many times discriminated against. A short time ago I was left out from Math and Physical Education classes at the school I am now attending, and it hurt a lot. It stills makes me very angry. I feel that the government is not protecting us against discrimination.  A lot of effort was needed for me to come back to Math and Physical Education classes. My mom and dad consulted lawyers and did what lawyers said. I held back my anger and the fear of being banished from school. I'd like to give you an idea of how much I suffered till I was able to come back. It hurts to think that the worst fears may come true. Do they have it in for me because of my only life and so they hurt me? I only hope I will always be able to defend myself, be helped to communicate and be strong.? It makes me feel very sad to have [only] known school when I was ten because before that age they thought I wouldn't be able to learn. My mom taught me at home and she made me talk using the alphabet. She thus made me communicate and I was able to show what I felt inside. I'd like to be helped to meet others who are in the same situation and thus get together to say.”    Fourteen year old Pupil La Plata, Argentina.
8.22. Korea. The Educational Solidarity Group of the Disabled (ESGD) began their hunger strike after occupying the Human Rights Counseling Centre on the 7th floor of National Human Rights Commission Korea building in Incheon, on the 5th of July. The ESGD are angry about the educational discrimination happening to disabled people in South Korea and saw no alternative than to get together and organise a public protest against the Ministry of Education & Human Resource Development’s (MEHRD) lack of commitment to educational opportunities for disabled people. The ESGD also organised an official press conference and outlined their demands in a statement. The occupation ended after 23 days, and was declared a success after an agreement from the MEHRD to a number of the ESGD demands for change. Some of the changes MEHRD have agreed to make include: MEHRD will set up and run a committee to look at developing educational opportunities for disabled people.[hopefully disabled people will be included on the committee ! - ed] - MEHRD will conduct research into the situation of disabled people who have no access to elementary and secondary education. MEHRD will secure the budget necessary for executing the aforementioned affairs. 
The ESGD has future plans to organise an assembly in front of the Office of Education in Incheon on the 16th of August. They also hope to meet with the Superintendent of the Office of Education to talk about their concerns. In addition, the ESGD is hoping to form similar educational solidarity groups regionally and to develop them into a national solidarity group to campaign for the abolition of educational discrimination against disabled people, across South Korea.

 8.23. 85% of Children injured by landmines die before they reach hospital.Those children who do survive face a future where their new "disabled" status renders them excluded by their communities and denied their basic human rights. These and other shocking statistics have just been published by UNICEF as part of on-going attempts to convince regional governments across Southeast Asia to redouble their efforts to dispose of landmines and unexploded ammunitions left over from decades of armed conflict. The report highlights the impact of landmines on children particularly, because the impact on their life chances, once disabled, is so devastating. For many children acquiring such an impairment will mean that they are excluded from school, opportunities to make friends and play alongside non-disabled children. They are often rejected by their families because they are seen as a financial burden. Despite continued calls for a worldwide ban on these hideous and deadly weapons, very few Governments have demonstrated any real commitment to ending their usage. Evidence gathered by various agencies clearly shows that the highest proportion of people injured by landmines are civilians. In Vietnam, for example, landmines account for half of all mine-related injuries and one third of all deaths. Since 1975 more than 100,000 people have been killed. UNICEF will be presenting its finding about the impact of landmines, particularly on the lives of children, at the First World Summit on Landmines in Kenya at the end of November 2004. The main aims for the Summit will be to establish an action plan to clear all mined areas, an education programme for people about the risk of landmines and to support children and adults injured by landmines. There is a real opportunity here for UNICEF and other agencies to work with disabled people to promote the inclusion of all disabled children whatever their impairments and to ensure that greater pressure is put on Governments to ban all landmines once and for all. 

8.24 . Disabled People in India call for “Rights not Sympathy” All over the world disabled people use the International Day of Disabled Persons to celebrate, to lobby, to raise awareness and to launch campaigns. Disabled people in Bangalore have used the last International Day to launch a campaign to get their local communities and society to change their attitudes about disabled people. One campaigner said “Disability is not about bus passes, loans to set up shops, callipers, crutches, white canes and wheelchairs—these do not add up to a full life. These things are important, but they do little to address the real issues of accessibility, employment in the mainstream and the terrible way society views us”. Disabled people are calling on the Government to start implementing the Disability Act and for people to stop treating them with sympathy, but to recognise that they are human beings that should be treated with equality and dignity. As another campaigner said “I want people to recognise that I can work as a teacher, a pilot, or an engineer. I want to access a good job, so that I can pay for my own bus pass. I want access to everything that so-called ‘normal’ people have”.  Cultural programmes, marches and rallies will be held throughout the year to encourage the inclusion of disabled people in every aspect of life.[Source: SRMAB Newsletter Mar 2004]
8.25  Disabled people take action against rape in BangladeshThe Manikganj Disabled Peoples’ organisation on Development (DPOD) have recently taken to the streets to protest against the inaction of the local police in the case of a fifteen year old girl with learning disabilities who was raped. Several hundred people marched through the streets of Manikganj town and held a rally outside the local press office. Protesters are calling for the arrest and prosecution of the perpetrator. Disabled leaders from DPOD and other NGOs spoke out against the authorities who have as yet failed to act after receiving reports that the man, who is alledged to have committed this heinous crime, is now threatening the young girl’s family and putting pressure on them to withdraw the case. [Source: One for All Vol.4]
8.3 Human Rights Campaign Activity 
In your group take one of the above scenarios. Work out how you will build a Human Rights Campaign to end the situation outlined and introduce the relevant part of the UN Convention on the Rights of people with Disabilitis.
What you want to change!

What will you do?

Who you will recruit to the campaign?

How will you research and publicise your campaign?

How will you know you have succeeded?

8.4. Building a Campaign: Key Ingredients of Change





8.5 The Long Road to States  recognising Disabled Childrens’ Right to Education
1948 Universal Declaration of Human Rights Ensures the right to free and compulsory education for all children .
1966 International Covenant on Economic, Social and Cultural Rights Article 13 ‘ primary education shall be compulsory and free to all’
 1989 UN Convention on the Rights of the Child Ensures the right for all children to receive education without discrimination on any grounds 189 countries adopt.

1990 The World Declaration on Education for All Jomtein Declaration

First agree to target of Education for All

1993 The UN Standard Rules on the Equalisation of Opportunities for Persons with Disabilities Rule 6 Not only affirms the equal rights of all children, youth and adults with disabilities to education but also states that education should be provided in “an integrated school settings” and in the “general school settings.”

1994Salamanca Statement & Framework for Action on Special Needs Education “… schools should accommodate all children regardless of their physical, intellectual, social, emotional, linguistic or other conditions.“  This should include disabled and gifted children, street and working children, children from remote or nomadic populations, children from linguistic, ethnic or cultural minorities and children from other disadvantaged or marginalised areas or groups.” (para 3)
2000 World Education Forum Framework for Action, Dakar, (EFA goals) + Millennium Development goals Ensuring that all children have access to and complete free and compulsory primary education by 2015. Focus on marginalised + girls. Reaffirm Salamanca.
2000 E-9 Declaration The declaration on EFA was agreed upon during the fourth summit of the nine high population countries

2001 EFA Flagship on The Right to Education for Persons with Disabilities: Towards Inclusion. Links Education For All with Salamanca and need to include disabled and other marginalized children. Working in 6 Regions 

2006 UN Disability Convention ( 13th Dec 2006) Promotes the rights of persons with disabilities to inclusive education Article 24       Adopted by 117 Countries( Oct 2007)
8.6 Principles of UN Convention on the Rights of People with Disabilities CRPD
8.60The principles of the present Convention shall be:

(a) Respect for inherent dignity, individual autonomy including the freedom to make one’s own choices, and independence of persons;

(b) Non-discrimination;

(c) Full and effective participation and inclusion in society;

(d) Respect for difference and acceptance of persons with disabilities as part of human diversity and humanity;

(e) Equality of opportunity;

(f) Accessibility;

(g) Equality between men and women;

(h) Respect for the evolving capacities of children with disabilities and respect for the right of children with disabilities to preserve their identities.
8.61 The Message is in the Process
· 8 meetings over 5 years

· First international treaty where the people it is about were part of making it.

· Treaty was made by consensus. Nothing About Us Without Us 
· 118 countries were involved in the last session

· Over 80 disabled people were part of state delegations

· Adopted by General Assembly 13th December 2006

· Adopted by 82 countries 30th March 2007. Now 117
8.62 Purpose Article 1
· Is to promote, protect and ensure full and equal enjoyment of all human rights and fundamental freedoms by all persons with disabilities and to promote respect and inherent dignity.

· Persons with disabilities include those who have long term physical, mental, intellectual or sensory impairments which in interaction with various barriers may hinder their full and effective participation in society on an equal basis with others.
8.63 Convention is based on a Paradigm Shift to Social Model Thinking

“Recognizing that disability is an evolving concept and that disability results from the interaction of persons with impairments and attitudinal and environmental barriers that hinders their full and effective participation in society on an equal basis with others.” Preamble
8.64 Treaty more progressive than expected!
· Separate article for women and twin track

· Separate article for children-recognise evolving capacity-twin track

· Education–states ensure an inclusive education system

· International Cooperation

· Monitoring Body-12-18 with including experts with disabilities

· Countries have to report on position disabled people within 2 years of ratification.

· Optional protocol for individual / voluntary groups 

8.65 Article 4 - General obligations 
“3. In the development and implementation of legislation and policies to implement the present Convention, and in other decision-making processes concerning issues relating to persons with disabilities, States Parties shall closely consult with and actively involve persons with disabilities, including children with disabilities, through their representative organizations.” 
8.66 Article 33 – National implementation and monitoring
1.States Parties, in accordance with their system of organization, shall designate one or more focal points within government for matters relating to the implementation of the present…..

 2.States Parties shall, in accordance with their legal and administrative systems, maintain, strengthen, designate or establish within the State Party, a framework, including one or more independent mechanisms, as appropriate, to promote, protect and monitor implementation of the present Convention. …3.Civil society, in particular persons with disabilities and their representative organizations, shall be involved and participate fully in the monitoring process. 
8.66 Awareness Raising 
1.
States Parties undertake to adopt immediate, effective and appropriate measures:(a) To raise awareness throughout society, including at the family level, regarding persons with disabilities, and to foster respect for the rights and dignity of persons with disabilities;

(b) To combat stereotypes, prejudices and harmful practices relating to persons with disabilities, including those based on sex and age, in all areas of life;

(c) To promote awareness of the capabilities and contributions of persons with disabilities.

2.
Measures to this end include:

(a) Initiating and maintaining effective public awareness campaigns designed:

(i) To nurture receptiveness to the rights of persons with disabilities;

(ii) To promote positive perceptions and greater social awareness towards persons with disabilities;

(iii) To promote recognition of the skills, merits and abilities of persons with disabilities, and of their contributions to the workplace and the labour market;

(b) Fostering at all levels of the education system, including in all children from an early age, an attitude of respect for the rights of persons with disabilities;

(c) Encouraging all organs of the media to portray persons with disabilities in a manner consistent with the purpose of the present Convention;
(d) Promoting awareness-training programmes regarding persons with disabilities and the rights of persons with disabilities. 
8.7 United Nations Convention on the Rights of People with Disabilities Article 24-Education
“ 1. States Parties recognize the right of persons with disabilities to education. With a view to realizing this right without discrimination and on the basis of equal opportunity, States Parties shall ensure an inclusive education system at all levels and life long learning directed to:
(a) The full development of human potential and sense of dignity and self-worth, and the strengthening of respect for human rights, fundamental freedoms and human diversity; 

(b) The development by persons with disabilities of their personality, talents and creativity, as well as their mental and physical abilities, to their fullest potential;

(c) Enabling persons with disabilities to participate effectively in a free society.
2. In realizing this right, States Parties shall ensure that:

(a) Persons with disabilities are not excluded from the general education system on the basis of disability, and that children with disabilities are not excluded from free and compulsory primary education, or from secondary education, on the basis of disability;

(b) Persons with disabilities can access an inclusive, quality and free primary education and secondary education on an equal basis with others in the communities in which they live;

(c) Reasonable accommodation of the individual’s requirements is provided; 

(d) Persons with disabilities receive the support required, within the general education system, to facilitate their effective education;

(e) Effective individualized support measures are provided in environments that maximize academic and social development, consistent with the goal of full inclusion.

3. States Parties shall enable persons with disabilities to learn life and social development skills to facilitate their full and equal participation in education and as members of the community. To this end, States Parties shall take appropriate measures, including: 

(a) Facilitating the learning of Braille, alternative script, augmentative and alternative modes, means and formats of communication and orientation and mobility skills, and facilitating peer support and mentoring; 

(b) Facilitating the learning of sign language and the promotion of the linguistic identity of the deaf community; 

(c) Ensuring that the education of persons, and in particular children, who are blind, deaf or deafblind, is delivered in the most appropriate languages and modes and means of communication for the individual, and in environments which maximize academic and social development.

4. In order to help ensure the realization of this right, States Parties shall take appropriate measures to employ teachers, including teachers with disabilities, who are qualified in sign language and/or Braille, and to train professionals and staff who work at all levels of education. Such training shall incorporate disability awareness and the use of appropriate augmentative and alternative modes, means and formats of communication, educational techniques and materials to support persons with disabilities.

5. States Parties shall ensure that persons with disabilities are able to access general tertiary education, vocational training, adult education and lifelong learning without discrimination and on an equal basis with others. To this end, States Parties shall ensure that reasonable accommodation is provided to persons with disabilities.”

8.7 Implementing the Convention Article 24. Inclusive Education

The Republic of Shonago in Southern Africa is an ex-colonial country that is amongst the world’s poorest countries. The country is part mountainous and partly coastal area. A quarter of the 6 million population live in the capital port city half in shanty slums. The  main export earnings are from commodities such as sugar and coffee, though there is considerable mineral wealth in the mountainous area, but it has not yet been developed because of the lack of infra-structure e.g. roads and power.. Two years ago a democratically elected Government was elected on a programme of education for all, getting the countries wealth to be used in the interests of the people within an ecologically balanced programme. 

The Government have run into considerable difficulties in implementing their programme. There is a shortage of teachers,  they have not been trained in inclusion. Class sizes are between 70 and 80 children. The old curriculum is very rigid and 80% drop out especially  girls. Only 1% of disabled children have been attending school. There is a shortage of schools and the ones there are, are not accessible. There are strong communities and high unemployment.

You are asked as the National Disabled Peoples Organisation to make proposals for change and implementation of  Article 24. International donors are keen to provide aid but some want this tied to the development of special schools. The teachers union is resistant to change and many parents are sceptical. There is a well developed Community Based Rehabilitation Project running in three provinces and the University of Shonago is ameinable to the development of inclusive education.
8.8 You have to come up with a 5 year plan. Named ?
8.81 Outline the key points of your plan?
8.82 Identify who you will mobilise and how to support them?

8.83 What particular problems do you forsee?

8.84 How will you meet these concerns?

8.85 What will be your indicators of success

9. Challenging Stereotypes in the Media

9.1 List below examples of negative and positive images of disabled people in the following categories:
	CATEGORY
	DEFINITELY POSITIVE
	NOT SURE
	DEFINITELY NEGATIVE

	1. Literature you read as a child
	
	
	

	2. Fiction you have read as an adult
	
	
	

	3. On the cinema screen


	
	
	

	4. On your TV screen


	
	
	

	5.Advertising


	
	
	


9.2 Representation of Disabled People

9.21 Childrens Stories
Hansel and Gretel
Peter Pan 

Snow White and the Seven Dwarfs
Treasure Island

Rumpelstiltskin
Rapunzel

Heidi
Letang & Julie

Secret Garden
Seal Surfer

9.22 Adult Literature

Moby Dick
The Old Curiosity Shop

Gridlock
The Bible

Skallagrigg
The Curious Incident of the Dog in the Night

Lady Chatterley’s Lover
Born on Fourth July

A Christmas Carol
Jane Eyre

9.23 Television

Coronation Street
Desparados

Ironside
Coming Down the Mountain

Crossroads
Every Time You Look at Me

Eastenders
Emmerdale

9.24 Films

Hunchback of Notre Dame
      Children of a Lesser God

Coming Home
            Phantom of the Opera

Four Weddings and a Funeral
    Batman

Hear No Evil, See No Evil        The Sea Inside
      

Goldeneye
         Wait Until Dark  

Ray                                         Mr Magoo

9.25 Adverts

Drink and Drive Campaign 1996/7
      MS Campaign

Coca Cola Eat Football, Sleep
             Scope

Football
                Co-op Bank -

Beneton
              (See the Person

Nike (wheelchair racing)
               Not the Disability)

Virgin Mobile (on bus)
                One-2-One (library)

9.3 Disability in the Media

"Disabled people should be shown as an ordinary part of life in all forms of representation, not as stereotypes or Invisible". This was the verdict of 150 key image-makers at ‘The Invisible Children Conference’.
There are 10 main stereotypes of disabled people

The disabled person as:

9.31.PITIABLE AND PATHETIC - Charity adverts, Telethon, Children in Need, Tiny Tim in a 'Christmas Carol' or Porgy in Gershwin's 'Porgy and Bess'.

9.32.AN OBJECT OF VIOLENCE - 'Whatever Happened to Baby Jane?' or 'Wait until Dark' set the style for countless TV films.

9.33. sinister or evil - Shakespeare’s 'Richard III', Stevenson's 'Treasure Island', 'Dr. Strangelove', 'Dr. No', Speilberg's 'Hook' or Freddy on 'Elm Street'.

9.34.atmosphere - Shown as curios or exotica 'freak shows', and in comics, horror movies and science fiction e.g. 'Hunchback of Notre Dame' or 'X-Men'.

9.35.'Super Crip' or 'Triumph over Tragedy' - 'Reach for the Sky', the last item on the news, e.g. climbing a mountain.

9.36.laughable 'Mr. Magoo', being the butt of jokes or films like 'Hear No Evil, See No Evil' and 'Time Bandits'.

9.37.HAVING a chip on their shoulder - Laura in the 'Glass Menagerie', often linked to a miracle cure as in 'Heidi' and the 'Secret Garden'.

9.38.a burden/outcast- as in 'Beauty & the Beast' set in subterranean New York, the Morlocks in the 'X-Men' or in 'The Mask'.

9.39.non-sexual or incapable of having a worthwhile relationship - Clifford Chatterley in 'Lady Chatterley's Lover', 'Born on the Fourth of July' or O'Casey's 'Silver Tassie' - to name but a few.

9.3.10.Incapable of fully participating in everyday life - our absence from everyday situations, not being shown as integral and productive members of society. When we are shown the focus is on our impairments.

(Based on Biklen and Bogdana 1977. Amended by R. Rieser & M. Mason ‘Disability Equality in Classroom’, 1992)

9.3.11The Invisible Children Conference was an exciting and thought-provoking day held in London on 1st March 1995 and attended by more than 150 key image-makers. The representation of disabled people is not a minority issue.  There are 6.5 million disabled adults in the UK and 840 million people worldwide. Two thirds of those of working age are unemployed.

TV and film directors, producers, scriptwriters, editors, actors, authors and illustrators came together with a number of leading members of the Disabled People's Movement, who argued for a change in the way disabled people are portrayed.

9.3.12 There was general agreement that to continue to portray disabled people as invisible or one-dimensional reinforces the discrimination and isolation disabled people experience in all aspects of life. This can include becoming targets for bullying and physical attack. It was felt that children are particularly affected by the images to which they have access. Unfortunately most children and young people rarely meet disabled children in their schools and form their views of them mainly through the media. The inclusion of disabled people in producing and creating images and portrayal of disabled people as "real people" is crucial. It was felt now is the time to achieve this.

9.3.13 We can all, at any time, become disabled, develop a physical or mental impairment. Perhaps the need to distance ourselves from reality makes it convenient to rely on stereotypes of disability. They are less troubling than accepting the individuality, the joy, the pain, the appearance and behaviour and the rights of disabled people.

9.3.13 With a very few welcome exceptions like Grange Hill and Skallagrigg, disabled characters and images are largely absent, or when they do appear they are presented in a negative and stereotyped way.

Change can occur. Twenty years ago Black people were in a similar position. Now the necessity for their inclusion is taken for granted.

9.3.14 Lack of portrayal of disability in our society is not accidental. Western culture from Greek and Roman times, reinforced in Renaissance Europe, has seen the "body beautiful" as an ideal and those with physical or mental imperfections as being in receipt of divine retribution. The Bible accepts this but also offers us pity towards disabled people as sinners. Popular culture up until very recently has seen disabled people as objects of fear or fun. Such ideas are deeply embedded in myth, legend and classical literature. Today's celluloid entertainment culture reinforces the tendency to judge people by their appearance.

The myths about disabled people may come from the past, but they show remarkable present persistence and are deeply rooted in the fears we all have about disability.

9.4 Images: The Way Forward from Disabled People

9.41   Shun one-dimensional characterisations. Portray disabled people as having complex personalities capable of a full range of emotions.

9.42 Avoid depicting us as always receiving. Show us as equals giving as well as   receiving.

9.43 Avoid presenting physical and mental characteristics as determining personality.

9.44 Refrain from depicting us as objects of curiosity. Make us ordinary.

9.45 Our impairments should not be ridiculed or made the butt of jokes.

9.46 Avoid sensationalising us especially as victims or perpetrators of violence.

9.47 Refrain from endowing us with superhuman attributes.
9.48Avoid showing disabled people as non-sexual. Show us in loving relationships and expressing the same range of sexual needs and desires as non-disabled people.

9.49 Show us as an ordinary part of life in all forms of representation.

9.5.10 Most importantly cast us, train us and write us into your scripts, programmes and publications.

(This leaflet was produced by the 1 in 8 Group, formed after the Invisible Children Conference. We are a number of individuals working in the media committed to challenging the portrayal and employment of Disabled People).

10. Creating a checklist for developing inclusive education
10.1 UN Rapporteurs Suggestions to States to Develop Inclusive Education.

(a) Legislation. Eliminate legislative or constitutional barriers to children and adults alike

with disabilities, being included in the regular education system. In this regard States

should:

− Ensure a constitutional guarantee of free and compulsory basic education to

all children;

− Adopt and entrench legislation aimed at ensuring the rights of persons with

disabilities;

− Ensure that legislation prohibiting discrimination in employment is adopted

and enforced. This will enable persons with disabilities to become teachers;

− Ratify the Convention on the Rights of Persons with Disabilities;

(b) Ministerial Responsibility. Ensure that one ministry is responsible for the education of both children and adults. States may therefore need to:

− Amend legislation so that the Ministry of Education is responsible for the

provision of all education;

(c) Develop Mainstream System for All. Ensure that one school system is responsible for the education of all children in their region. To this end, States may need to:

− Amalgamate budgets and administration of special education and regular

education within a geographical area;

− Adopt policy priorities and legislation that promotes inclusion of all students

in the mainstream education system;

(d) Transform Special Schools into Resource Bases.

Transform existing special education resources - special schools or classes -

into resources to assist the mainstream system. To do this States may need to:

− Train special educators to serve as additional resources to regular teachers;

− Transfer students from special programmes to regular classes supported by

the resource staff;

− Allocate financial resources for the adequate accommodation of all students

and for technical assistance to support ministry of education officials, at the

district, school and classroom level;

− Revise testing methods to ensure that accommodation is made for students

with disabilities;

(e)Teacher Training . Provide pre-service and in-service training to teachers so that they can

respond to diversity in the classroom. To this end, States may therefore need to:

− Train teachers in classroom techniques such as differentiated instruction and

cooperative learning;

− Encourage persons with disabilities to train as teachers;

− Use pyramid training techniques where teachers, once trained in inclusive

education methodologies, teach other teachers and so on;

(f) Train Administrators. Provide training to educational administrators and support staff on best practice in response to individual student needs. States may need to:

− Provide models of practice that provide support such as “school-based support teams”;

− Provide regular access to new knowledge on school and classroom “best practices”;

-Provide domestic research into best practice as it relates to inclusive education;

”;(g)Remove Constraints on Teachers. Ensure that conditions that constrain teachers to teach inclusively are addressed. To do this, States may need to:

− Address class size. Smaller class sizes are generally considered to be most effective;

− Revise and adapt curriculum content in accordance with best practice;

− Ensure that school buildings and materials are accessible to children with disabilities;

− Contribute to, cooperate with and disseminate ongoing international and

(h)Develop Inclusive Early Years. 

Invest in inclusive early childhood care and education (ECCE) programmes,

which can lay the foundation for lifelong inclusion of children with disabilities in both

education and society. States may need to:

− Undertake a consultative process, including disabled people’s organizations

and groups for parents of disabled children, to develop a national ECCE policy;

− Include ECCE in key government resource documents such as national

budgets, sector plans and poverty reduction strategy papers;

(i) Train and Empower Parents. Provide training to parents of children with disabilities so that they know about their rights and what to do about it. Here States may need to:

− Support civil organizations, including those of parents of children with disabilities  , to build capacity on the right to education and how to influence effective policy and practice;

(j) Monitor Enrolment and Participation. Develop accountability mechanisms in order to monitor exclusion, school registration and completion of education by persons with disabilities. States should therefore, as a minimum:

− Adopt and revise  reporting mechanisms to disaggregate data on school participation. Such data should specifically include type of disability;
(k)Prioritise International Collaboration. Seek, and act upon, assistance as required. To this end, States may need to:

− Seek assistance on best practice from States and international and/or intergovernmental organizations;

− Integrate these best practices into legislative and policy frameworks;

− Where adequate resources are lacking, seek international assistance.

The Special Rapporteur also calls on national human rights institutions and civil society: to participate actively in the design of inclusive education and to help monitor implementation and raise awareness.

10.2 Child Friendly Community
 
There is no standard or globally accepted definition for a Child Friendly Community – we understand it to be a community respecting and actively realising all the rights of all children, as declared in the Convention on the Rights of the Child (CRC). We could say that it is a community that looks at all aspects of thelife of a child - the child as a whole.
Child Friendly School

All education levels that are available in the area are included in the Child Friendly School (CFS) initiative: Pre-school, Primary and Secondary School. The interventions cover all the six dimensions of CFS (as postulated by UNICEF) and are divided into 4 main groups:

• Equal access to preschool and basic education, especially for girls

• Physical environment and school-based health service

• Psycho-social environment and children participation

• Education quality in terms of teaching methods, relevance and appropriateness
10.3 How to Run an Inclusive Classroom.

The following guidance was produced by 2 primary teachers in England thinking about how to create an inclusive ethos with children.

 All schools need to have an ethos where all children feel welcome and safe. challenging racism, disabilism, sexism and all forms of prejudice and bullying and promote equality through measures such as these:

10.31 Creatinig an inclusive ethos

1.Teachers need to promote an ethos in all classes where children feel able to talk about their lives and feelings, where the class are encouraged to support one another, and work collectively. The effects of racism, including anti-semitism,

disabilism, sexism, homophobia and prejudice can be explained and discussed so the children develop empathy, are able to challenge discrimination and include those who may feel excluded, supporting them within and outside the classroom. Young children can be taught this by drawing on their great sense of fairness.

2. Being aware of harassment that can take many forms, (from moving slightly away from a child on the carpet to physical attack), is essential. e.g. not wanting to sit next to a child who looks, acts or behaves differently, or not playing with a child who has facial impairments or is of a different erthnic origin. 

3.Seemingly minor incidents should be discussed and brought out in the open so the victim is supported and the whole class understands the effects.  Children have different styles of learning and multiple intelligences and need different styles of teaching in our classes.  Valuing the teaching of the arts and PE, as much as, other subjects, and understanding that achievements in these areas, and the consequent self-esteem, lead to greater ability to achieve in all subjects.

4.All members of staff should challenge stereotypical and prejudiced comments used in lessons, the playground and the surrounding environment. Children should be taught the history of offensive terms so they understand why these words are hurtful and unacceptable.

5.Supporting pupils and theirtfamilies who encounter harassment in the community, understanding that children who live in fear cannot learn. This includes families who face deportation.

6.  Using assemblies, to deal with issues of prejudice e.g. Showing films and TV clips to discuss stereotypes in the media.

7.Using opportunities to celebrate the richness and diversity of different cultures e.g. celebrating International  Disabled People’s Day (3rd December) from a rights, not charity, perspective, Black History Month, Refugee Week, Eid (from an anti-racist perspective), being aware that multicultural education on its own does not challenge racism; International Women’s Day (8th March), making sure to include working-class children e.g. teaching about the writing, art and struggles for social equality that give dignity to working-class people.

8. Drawing parallels between racism, sexism, disabilism and discriminatory practices, based on social class: to foster solidarity between boys and girls, black and white, disabled and non-disabled, working class children.

9.Develop an approach of celebrating achievement against each child’s previous achievements, rather than standardized attainment. 

10.Promoting inclusion through the curriculum e.g. circle time, circles of friends, use of the media and film, visiting speakers from local minority ethic communities and disabled people’s organisations.

11.Displaying work from all pupils with achievements in any areas of the curriculum. Ensuring  materials and content of lessons cover a wide diversity of different cultures and people.

12. Purchasing and reviewing resources, to ensure they are inclusive.

13. Providing accessible school structures where pupils, parents and staff have a voice.

10.32 Making it Happen

1. In order to allow the ethos described above to develop, teachers must ensure there is time and space each day when children feel free and comfortable to talk about anything in their lives that interests or troubles them. This can be a starting point for discussing issues of how people are treated, e.g. if a child feels able to talk

about their personal experience, or even to express bigoted views, the rest of the class can learn to be supportive or to challenge. This leads children to feeling safe enough to express their own fears. The practitioner or teacher needs to teach where discriminatory attitudes come from, historically and currently, so children understand that all difference in people is acceptable and can be celebrated. This can be achieved with young children because you can use their great sense of fairness and you teach them all day.

2. It is more effective,to bring issues into the open and deal with them collectively, rather than seeing individuals after the session, although this is sometimes the best course. In all classes, if anyone is being offensive in any way (however subtle) the practitioner or teacher can stop the whole class who can discuss the issue. The aim is to develop a positive and supportive attitude to difference. The child who is being subjected to harassment, however seemingly minor, needs to know the teacher is

on their side and that the rest of the class know this. It helps if the school has a consistent policy applied by everyone.

3. Set up the class so children are, as far as possible, able to work autonomously, with easy access to equipment. Take a flexible approach to carrying out the tasks required by the Curriculum .

4. Set up a range of groupings, such as individuals, pairs, whole class/group and small groups. Ensure composition of the groups is varied (taking account of children’s needs) – a mix of ability, impairment, social background, gender and ethnicity is important.

5. The teacher needs to show that all children are valued by openly praising each child’s individual efforts and achievements and encouraging the class to do likewise. This should be in all areas of achievement – creative, physical, social and academic. This will create a strong ethos in classrooms and settings.

10.33 Making Friends

If you have developed the supportive ethos described, children will welcome and look after anyone new to the class. They can all feel responsible for making them feel welcome and looking out for them. Sometimes a child with behavioural or learning difficulty can benefit a great deal from supporting someone else.

Practitioners and teachers need to be very aware of how friendship patterns are developing in the class they can intervene where necessary. If you notice some confident children controlling the forming of friendships and making some children feel unwanted, you need to nip it in the bud because it can escalate and cause

unhappiness. Children who are unkind are often unhappy themselves and are relieved when the practitioner or teacher helps them behave differently. They also need praise when they change. Teachers have immense influence in primary schools and if they make it clear what is acceptable, children do respond, especially to praise. Even very young children are able to take on this ethos and make it their own. You cannot force children to be close friends with everyone, but you can teach them to be tolerant, kind and respectful of others feelings and to treat each other supportively in and out of the classroom/ setting. Children want a harmonious and happy environment as they spend many hours there and are relieved when the teacher/practitioner enables this to happen. This applies to those who bully as well. Even children with difficult behaviour who are hurt or damaged by what has happened in their lives already, can flourish in a safe and supportive atmosphere.

10.3 Getting School Buildings Right 

Putting all children worldwide in school by 2015 will constitute, collectively, the biggest building project the world has ever seen. Some 10 million new classrooms will be spread over 100 countries.
  “All new construction should be fully accessible for those with disability; retrofitting of existing buildings is of equal importance. A change in construction norms to this effect should be explicitly agreed by the donor community.” Monitoring by Government of procurement and building and involving the community and taking cost effective decisions are all essential;. The best way to guarantee the access needs of disabled people are taken account of is to involve us from the planning stage onwards. Involve the community in developing accessible schools.

10.4 What about Sensory Impaired Pupils in Relation to Inclusive Education in Poorer Countries?

“(a) Facilitating the learning of Braille, alternative script, augmentative and alternative modes, means and formats of communication and orientation and mobility skills, and facilitating peer support and mentoring; para 3a 

(b) Facilitating the learning of sign language and the promotion of the linguistic identity of the deaf community; Para 3b 

(c) Ensuring that the education of persons, and in particular children, who are blind, deaf or deafblind, is delivered in the most appropriate languages and modes and means of communication for the individual, and in environments which maximize academic and social development. Para 3c” 

The Convention takes account of the concerns of the deaf and deaf blind communities to make sure young people with these impairments will get the specialist support they need to learn sign language. The needs of blind pupils to learn Braille are specifically catered for as well.

Susie Miles( EENET) argues :“Hearing impairment can be mild, moderate or severe and also affects individuals differently. Some children with mild hearing impairment can learn within integrated environments providing the teacher is aware, takes care to face them and speak and write clearly. But for many hearing impaired children, this is not possible. Hearing aids are not only difficult and expensive to obtain, but need constant maintenance and monitoring which is usually impossible in remote rural communities.

Also they do not ‘solve’ deafness because they just amplify the sound and do not teach language skills. The key issue is that a deaf child will not develop language and communications skills automatically in their own hearing family and community. They are already excluded from birth in their own family by virtue of not being able to speak the same language. They need contact with other deaf people in order to develop their own sign language, which is why many deaf people argue that separate schools or units are necessary for deaf people.“

The inclusive solution:

There are also children who are deaf-blind, and the challenges for their inclusion are even more severe. The problem for the majority of deaf children who live in the economically poorer countries, is that segregated, residential special schools are unrealistically expensive, can only meet the needs of a few, and the resulting separation from family and community can de-skill the child in terms of essential survival knowledge, for example agricultural skills. Even worse, many special schools for the deaf still forbid the use of sign language and use the oral methods that go against the recommendations in the UN Standard Rules and the Salamanca Statement.

So the ‘deaf dilemma’ is:

· Sign Language can only develop when deaf people come together to learn, but

·  segregated education does not promote inclusion within the family or community

·  without Sign Language, it is extremely difficult for deaf people to be included in their families or communities.

Solutions:

· Deaf adults are the most obvious human resource available for the education of deaf children. 

· In some African countries, the inclusion of deaf adults in the education of deaf children has made more progress than in many countries in the North.

· Inclusion needs to be seen as broader than schooling, and within the community

· Small groups of deaf children and adults can meet to learn sign language without being excluded from the overall education planning and provision, and they can stay within their communities.

·  Bi-lingual education needs to be explored at the family, community and school levels.

The resource base model and itinerant or peripatetic teachers for blind and deaf pupils in mainstream appears to be working in Kenya and Papua New Guinea though withdrawing a group of children to work on developing certain skills is still inclusion provided they are part of the whole class group for most of the time . Inclusion, is not about treating everyone the same. It is about giving them what they need to thrive educationally.

10.5  We will work through the morning examining resources in 5 areas and develop your own checklist of good inclusive practice.

Environment,

Teaching and learning 

Child to child  

Community 

Curriculum  

11. The Index of Inclusive Education is a Useful Tool for Schools to Measure their Progress. 
 
The Index for Inclusion is a tool for both initiating a school or district’s journey towards inclusive education and also a tool for monitoring the development of inclusion over time.  The Centre for Studies on Inclusive Education (CSIE) piloted and refined an Index for Inclusive Schooling. The Index takes the social model of disability as its starting point, builds on good practice, and then organizes the Index work around a cycle of activities which guide schools through stages of preparation, investigation, development and review.
Consider the following questions at the level of policy and legislation in greater detail before engaging in an in-depth analysis of the educational plans:

· What policies promote inclusion and which ones go against it?

· What are the existing barriers at the policy level that can act as a deterrent to the practice of inclusion and how can this issue be addressed?

· How can suitable guidelines to address and facilitate inclusion be prepared and followed?

· How can debate and discussion be generated among relevant stakeholders to

promote inclusion?

· How can monitoring mechanisms be formulated and incorporated into plans

           and realistic goals set for achieving intended targets?

There are some indicators to determine whether your school system is on track to moving towards inclusion. 
The Index for Inclusion is a set of materials to guide schools through a process of inclusive school development. It is about building supportive communities and fostering high achievement for all staff and students. Your school can use the Index to:
adopt a self-review approach to analyse their cultures, policies and
· practices and to identify the barriers to learning and participation that may occur within each of these areas.
· decide their own priorities for change and to evaluate their progress. 
· use it as an integral part of existing development policies, encouraging a wide and deep scrutiny of everything that makes up a school's activities. 
The Index takes the social model of disability as its starting point, builds on good practice, and then organises the Index work around a cycle of activities which guide schools through the stages of preparation, investigation, development and review. The index  process has been translated in over 20 languages and has been used in 70 countries. The process of challenging existing barriers and practices through involving all stakeholders:- pupils, parents, community, school management board or governors, teaching and support staff is a vital component in developing inclusive practice, values and ethos and monitoring what progress is being made.

The three dimensions are valid in any education system from national through regional or district level down to school level. However work with teachers in four countries India, Brazil, South Africa and UK have shown that the specific indicators and questions within each dimension do need adjustment to fit the cultural and socio-economic situation in each country. 

The Index process gets various stakeholders to ask a series of questions, prior to administering the full range of indicators and questions and adjusting to local circumstances. It is recommended that a steering group of representatives from parents, staff, the community and educational administrators should be set up. They could commence their work by asking the following key questions:

Key Questions in Addressing Barriers and Resources

· Who experiences barriers to learning and participation in the school?

· What are the barriers to learning and participation in the school? 

· How can barriers to learning and participation be minimised?

· What resources are available to support learning and participation?

· How can additional resources be mobilised to support learning and participation?
There are  Three Dimensions of the Index  which when examined in detail cover all aspects of the life of the school:-

i) Dimension A: Creating inclusive CULTURES

Building community - Establishing inclusive values

This dimension is about creating a secure, accepting, collaborating, and stimulating community in which everyone is valued, as the foundation for the highest achievements of all students. It is concerned with developing inclusive values, shared between all staff, students, governors and parents / carers that are conveyed to all new members of the school. The principles, derived within inclusive school cultures, guide decisions about policies and moment-to-moment practice so that the learning of all is supported through a continuous process of school development.

ii) Dimension B: Producing inclusive POLICIES

Developing a school for all - Organising support for diversity

This dimension is about securing inclusion at the heart of school development, permeating all policies, so that they increase the learning and participation of all students. Support is considered as those activities which increase the capacity of a school to respond to student diversity. All forms of support are brought together within a single framework and are viewed  from the perspective of students and their development, rather than school or local education authority administrative structures.

iii) Dimension C: Evolving inclusive PRACTICES

Orchestrating learning - Mobilising resources

This dimension is about making school practices reflect the inclusive cultures and policies of the school. It is concerned with ensuring that classroom and extra-curricular activities encourage the participation of all students and draw on their knowledge and experience outside school. Teaching and support are integrated together in the orchestration of learning and the overcoming of barriers to learning and participation. Staff mobilise resources within the school and local communities to sustain active learning for all.

The Index Planning Process

· Phase 1 Getting started with the Index (half a term):
the school development planning team establishes a co-ordinating group. The group informs themselves and the rest of the staff about the Index concepts, materials and methods for gathering together knowledge about the school from all members of the school's communities.

· Phase 2 Finding out about the school (one term):
detailed exploration of the school and the identification of priorities for development.

· Phase 3 Producing an inclusive school development plan:
change the school development plan to make it reflect inclusive aims and the particular priorities identified in phase 2. 

· Phase 4 Implementing priorities (ongoing):
implementation and support.

· Phase 5 Reviewing the Index process (ongoing):
review of the school’s progress in developing inclusive cultures, policies and practices.-----------------
12.1  Summary sheet of Solution




12.2  Action Planning Guide for your country Fill in country groups.
Implementing Article 24 
What do we want to do or change to promote Inclusive Education?

Why
is this a priority?

Who
do we need to influence and/or involve?

How
are we going to do this? 

Steps we need to take (Stages of our Action Plan)

When Setting a date for action

How will we evaluate and know we have achieved our aim?

       
[image: image5]
13. Case Studies 

13.1 Lesotho –situation analysis and national training.
A mountainous country wit a population of 1.8 million surrounded by South Africa. A study in 1887 showed very few disabled children were receiving education. Prompted by the Jomtein Declaration in 1990 in its Operations Plan, the Ministry of Education has the following general policy statement: 

“MOE will promote the integration of children with  special educational needs into regular school system at all levels.”
In an attempt to implement this policy, the Unit of Special Education developed the following strategies to reach out to children special needs, their parents, as well as the whole community:

1. Providing special education to all children who need it

2. Creating awareness to the whole society about children with special needs

and the services available

3. Conducting a study to determine the feasibility of integration as well as tidentify children with special educational needs in the regular primary schools

4. Developing in-service teacher training materials to be used by regular school teachers

5. Conducting in-service teacher training

6. Developing and conducting parent training programmes.

From 1990 to 1992 the Unit of Special Education
 carried out an investigation with the following objectives:-

· To create awareness to primary school teachers about the policy on

integration

· To determine the number of children with special needs in the regular

primary schools

· To investigate the attitude of teachers, pupils and parents towards

integrating children with special needs into their schools

· To identify schools in which integration could be introduced on a pilot

basis. 

In 1992 there were about 371,950 pupils enrolled in 1201 primary schools with a pupil teacher ratio of 1:54. 26% of schools were visited and all teachers interviewed, classes observed and pupils informed, a sample of year 5,6,7 pupils interviewed and three parents per school. This showed that 17.4% of pupils had some form of impairment. The lack of appropriate teaching was thought to account for high drop out and repeating years.
A multi-sector committee was established in Lesotho prior to the development of the national inclusive education programme. Membership included representatives from the Ministries of Education, Health and Social Welfare, the National Disabled People’s Association, parents of non-disabled children, and later the National Organisation of Parents of Disabled Children. The committee discussed the implementation of this new programme, and contributed to the development of the new in-service teacher training curriculum. This ensured that there was full understanding and cooperation from all professionals and stakeholders. Fifteen years later this programme is still supporting inclusive education at a national level.
Short in-service training courses delivered in schools provided teachers in Lesotho

with the confidence and competence to respond to the individual needs of disabled

children, even though they were sometimes teaching large classes of over a hundred pupils. Teachers from the schools for the deaf and the blind were involved in training the teachers in Braille and Sign Language. The involvement of the specialist teachers in the training helped to reassure them of the valuable role they could play within inclusion. Previously they had been resistant to inclusive education as they thought they might lose their jobs. The teachers were trained to do simple assessments of children who had difficulties learning, and how to meet their learning needs. This made them more aware of some of the children who had been in their classes for many years without making any significant academic progress. They began to see the children as individuals, rather than as a class, and they said that they had become ‘better teachers’ as a result. The MOE produced a training package and supportive video material which was piloted for teachers in 10 schools and then rolled out across the country.

13.2 South Africa 
“In this White Paper we will also be able to convince the thousands of mothers and fathers of some 280,000 disabled children – who are younger than 18 years and are not in schools or colleges - that the place of these children is not one of isolation in dark backrooms and sheds. Because of the great inequalities inherited from the apartheid years the Government make it clear that special schools will be strengthened rather than abolished. Following the completion of our audit of special schools, we will develop investment plans to improve the quality of education across all of them. Learners with severe disabilities will be accommodated in these vastly improved special schools, as part of an inclusive system. In this regard, the process of identifying, assessing and enrolling learners in special schools will be overhauled and replaced by structures that acknowledge the central role played by educators, lecturers and parents. Given the considerable expertise and resources that are invested in special schools, we must also make these available to neighbourhood schools, especially full-service schools and colleges.
The Ministry appreciates that a broad range of learning needs exists among the learner population at any point in time, and that where these are not met, learners may fail to learn effectively or be excluded from the learning system. In this regard, different learning needs arise from a range of factors including physical, mental, sensory, neurological and developmental impairments, psycho-social disturbances, differences in intellectual ability, particular life experiences or socio-economic deprivation.

Different learning needs may also arise because of:

• Negative attitudes to and stereotyping of difference.

• An inflexible curriculum.

• Inappropriate languages or language of learning and teaching.

• Inappropriate communication.

• Inaccessible and unsafe built environments.

• Inappropriate and inadequate support services.

• Inadequate policies and legislation.

• The non-recognition and non-involvement of parents.

 Inadequately and inappropriately trained education managers and educators.

 In accepting this inclusive approach we acknowledge that the learners who are most vulnerable to barriers to learning and exclusion in South Africa are those who have historically been termed ‘learners with special education needs,’ i.e. learners with disabilities and impairments. Their increased vulnerability has arisen largely because of the historical nature and extent of the educational support provided.”
 Accordingly, the White Paper outlines the following as key strategies and levers for establishing our inclusive education and training system:

• The qualitative improvement of special schools for the learners that they serve and their phased conversion to resource centres that provide professional support to neighbourhood schools and are integrated into district-based support teams.

• The overhauling of the process of identifying, assessing and enrolling learners in special schools, and its replacement by one that acknowledges the central role played by educators, lecturers and parents.
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• The mobilisation of out-of-school disabled children and youth of school-going age.

• Within mainstream schooling, the designation and phased conversion of approximately 500 out of 20,000 primary schools to full-service schools, beginning with the 30 school districts that are part of the national district development programme. Similarly, within adult basic, further and higher education, the designation and establishment of full-service educational institutions. These full-service education institutions will enable us to develop models for later system-wide application.

• Within mainstream education, the general orientation and introduction of management, governing bodies and professional staff to the inclusion model, and the targeting of early identification of the range of diverse learning needs and intervention in the Foundation Phase.

• The establishment of district-based support teams to provide a co-ordinated professional support service that draws on expertise in further and higher education and local communities, targeting special schools and specialised settings, designated full-service and other primary schools and educational institutions, beginning with the 30 districts that are part of the national district development programme.

The inclusion  model focusing on the roles, responsibilities and rights of all learning institutions, parents and local communities; highlighting the focal programmes; and reporting on their progress.
The development of an inclusive education and training system will take into account the incidence and the impact of the spread of the HIV/AIDS pandemic and other infectious diseases. For planning purposes the Ministry of Education will ascertain, in particular, the consequences for the curriculum, the expected enrolment and drop-out rates and the funding implications for both the short and long term. The Ministry will gather this information from an internally commissioned study as well as from other research being conducted in this area.
South Africa Barriers to Inclusion

The following barriers to inclusive education were identified in White paper No 6

Barriers to learning and participation in schools in South Africa arise from: 
· socio-economic deprivation,
·  negative attitudes to and stereotyping of difference, 
· an inflexible curriculum, 
· inappropriate languages or language of learning and teaching, 
· inappropriate communication, inaccessible and unsafe built environments, 
· inappropriate and inadequate support services, inadequate policies and legislation, 
· the non-recognition and non-involvement of parents, 
·  inadequately and inappropriately trained education leaders and teachers.
Previously marginalised and disadvantaged schools in South Africa face particular challenges. Overcrowded classrooms, poverty stricken communities and a lack of resources place a strain on teachers that cannot be ignored, and all these factors are also counterproductive to the implementation of inclusive practices.
South Africa Curriculum Change

Until recently, South Africa had rigid curricula dominated by traditional forms of 
assessment and a grade system. It has now adopted ‘Outcomes-Based Education’ (OBE) where the specification of (often culturally- biased) content is replaced by the specification of ‘essential’ and ‘specific’ outcomes. These are accompanied by ‘assessment criteria’ and ‘performance indicators’ against which students’ achievement of the outcomes can be assessed. The previously examination-dominated curriculum has given way to one which now permits modular credit accumulation with frequent assessment. It also means that work-related competencies can be incorporated into the curriculum and that multiple pathways can be opened up into further education and training. This means that the school curriculum is linked more closely to the post-school world.

Where is South Africa now with its Inclusion policy?

In a 2007 Department of Education Papers the current position was summarised as:
The field test is limited to 30 presidential nodal areas (i.e. designated disadvantaged areas across the country). It involves the conversion of 30 ordinary mainstream schools into Full Service Schools in these nodal areas, the conversion of 30 special schools into Resource Centres, ensuring physical infrastructure development e.g. ramps, accessible toilets, material resources allocation e.g. assistive devices, and the supply and training of necessary teachers and support personnel (e.g. support assistants, sign language interpreters, health professionals) within both these institutions. The field test also involves the establishment of District-Based Support teams in 30 districts. 

We have been engaging in extensive public awareness raising and advocacy to orientate education managers, teachers, school communities, parents and the public at large about the intentions of the policy and the value of inclusion for all children. This involves a media strategy and publicity campaign.
We have developed two key national strategies, respectively on Curriculum Differentiation and on Screening, Identification, Assessment and Support which have been field tested from 2005 to now in 30 districts, 30 special schools as resource centres and 30 full-service schools. In 2006 more than 2000 teachers and district staff were trained on the two strategies.
Triumphs

· National commitment to see education of learners with disabilities as part of general education

· Large scale change in attitude towards inclusion

· Parent awareness raising – increased enrolment in schools

· New National Curriculum trained 500 000 teachers on principles of inclusion

· Incremental and systemic introduction of the system of inclusion

· Strengthening community support networks

Challenges

· Establishing new service delivery models for health professionals, such as psychologists and therapists

· Involving general education officials in support programmes of inclusive education

· Deepening understanding of teachers for the flexibility features of the National Curriculum

· Achieving understanding at all levels of the system for the centrality of the principle of inclusive education in the education transformation programme

· Achieving more publicly visible results during the lengthy process of systemic reform

· Counteracting parental and public resistance to inclusive education
13.3 Mpika School Zambia- using child to child methods 
  In the Mpika Inclusive Education Programme, there were only a small number of teachers  who had special training. The Mpika teachers were used to meeting regularly to share experiences and solve their problems, both within individual schools and between clusters of schools. With the support of the teachers responsible for providing in-service training , the teachers have gained confidence in their own local expertise and have developed their own locally appropriate solutions. Previously they had relied on specialist teachers to work with children identified as having special educational needs and disabilities
.  

In Mpika , there is a very strong history of teachers communicating health education messages through child-to-child methods  and the activities being incorporated into maths, English, geography or social issues lessons. In the mid 1990’s they began to use the same methods to explore community attitudes to disability. School children were asked to conduct a community survey to identify  those children who were ‘out of school’, and to find out why  they stayed at home. This was very successful in raising awareness and in including children in school who would otherwise have remained at home. It was also  a very effective way of encouraging  the parents of  some of the children to reduce their domestic workloads to enable to attend school. The project was developing friendships, travelling to school together, home visits at weekends, providing support with academic work etc.      

As a result teachers in Kabale primary school, in Mpika, 600 kilometres from the capital, have radically changed their style of teaching. This has paved the way incidentally for the inclusion of children with learning difficulties. When Kabale school opened in 1966 it had 40 children and one teacher. Today it has almost 2000 children and 40 teachers. This is due to increased job opportunities in the area. The school is a resource centre for the Child-to-Child programme. Staff are encouraged by the school administration to promote children's participation in their own learning and the equal participation of pupils, parents and teachers in education. The strategies which have been used to democratise classroom practice are as follows:

· Introducing children to their rights and responsibilities;

· Co-operative group learning and problem-solving;

· Pupils are encouraged to question traditional sources of knowledge;

· Evaluation of the learning process by both pupils and teachers;

· Pupils are involved in decision-making;

· A strong emphasis on gender equality;

· Parents participate in their children's learning.

The combination of these approaches has encouraged ownership of the school by the community - an essential part of the inclusive process as inclusive classrooms are unlikely to work in isolation from the community.

As all these changes were being introduced, the Ministry of Education, with donor support, arranged for a small unit for children with learning disabilities to be built at Kabale school, without any prior consultation with the staff. They specified that there would be a specially qualified teacher who would be able to teach five children in the unit. Meanwhile the Child-to-Child programme had identified 30 children with learning disabilities who had been excluded from school. There followed a difficult period of negotiation, but the school succeeded in taking in all 30 children. The co-operative methods of teaching and learning and the child-to-child methodology enabled the children with learning disabilities to be included with their peers. Gradually the unit has been transformed into a resource centre which is used by all the teachers. The ideas developed at Kabale have been shared with 17 schools in the surrounding district and regular meetings are held between the teachers to share experiences. Kabale's success in raising academic standards, attendance rates and in including children with learning disabilities has been studied by several universities, both in Zambia and in the UK and USA. It is likely that the lessons learnt about democracy and inclusion will trickle-up and influence change at policy level.
13,4 Democratisation of the Classroom - Mpika, Zambia. 
Paul Mumba is a teacher in a village school who believes that inclusion is about human rights, social justice and democracy. He asserts that so-called ‘ordinary’ teachers are better qualified to implement inclusion than specialists. Here he describes the way he reflected upon his own teacher training and practice before introducing democratic methods into his classroom.

“A reflective practitioner: when I graduated from college I found that the theories I had learnt did not work. I 
thought that I wasn’t being a good teacher. I wasn’t doing well and the children weren’t doing well. Traditional teaching methods are old-fashioned, so I tried out different methods.

The challenges:Different needs and speeds: It was difficult teaching mixed gender and mixed ability classes. There was a big gap between the achievement of girls and boys – girls found it difficult to share their ideas with boys. The government opened a unit for children with special needs at our school and this highlighted the needs of slow learners who were already in our classes.
Tradition and child rights: African tradition doesn’t allow children to come to the forefront. Children are told not to speak without adult permission. But they need to be aware of their rights and to speak freely. There is literature in Zambia about rights from UNICEF and Child-to-Child, but it hasn’t reached every school. The government is trying to achieve democracy, but the children and the community don’t understand what it’s about. I came to the conclusion that the classroom needed to be democratised so that everyone could learn together.
The solutions: Children’s voices: At first when I encouraged the children to express their views, they were speaking too much. It was difficult to grasp what they were saying, but eventually I understood. The children wanted more recreation and play – this was missing from the academic curriculum. They wanted the timetable to be displayed on the wall so that they could check that the teacher was doing what he or she should be doing. They had many other excellent ideas. I was amazed!
Self-evaluation: The children looked for things that they’d learnt at the end of each day. They were encouraged to point out the positive aspects of each other’s behaviour. Some of the so-called ‘slow learners’ excelled in their practical skills of making toys for the children with disabilities.

Teacher evaluation: The children had to evaluate how I had taught them during the day and how each child felt about the teaching. I was then able to feed back to the children how I was going to meet their individual needs.

Parents’ questionnaire: The Zambian curriculum is very broad, but there are no suggestions about how to teach children about their own situations. I encouraged parents to come to school to participate in the curriculum. I asked them what they wanted their children to learn. I prioritised their wishes and fitted them into the curriculum. Community members were able to volunteer their skills in making teaching aids.

Children’s questionnaire: At the end of the term the children wrote down what they had enjoyed most during the term and what they wanted to learn the following term. They had particularly enjoyed carrying out a survey in the community to identify children who were excluded from school – either because they had special needs or because they had felt excluded in school. They made suggestions and put forward solutions to problems.

Discipline v dictatorship: The other teachers said that I had no discipline because the children spoke their minds. They feared indiscipline. But actually the children became more conscientious about their own learning. They came to school on time and helped their friends by sharing notes and ideas. At the end of the period the girls had done very well – much better than the boys. There was a 70% pass rate. One girl came third in the whole country.

I was no longer at the forefront. My role had changed into a facilitator. I helped the children to organise their ideas. Teaching and learning became more interesting – more like higher education.”

The lessons learnt in Mpika and in the programmes supported by Save the Children in the following checklist :

· A comprehensive situation analysis should be carried out prior to implementation;

· Local resources and initiatives should be identified and built on;

· Success does not depend upon a large budget or small class sizes, but on the careful and planned use of existing resources;

· A pilot school should be chosen which will provide a replicable model;

· Training should be on-going, provided in short courses and should preferably take place in schools;

· School improvement is necessary, not optional;

· Programmes should aim to benefit all children, not only disabled children;

· Specialist support should be located at district and national levels, not within schools;

· A whole school approach is essential and good leadership is required;

· The pace of development should be slow to enable those involved to feel comfortable with the changes;
· Ownership should be shared between schools, families and communities. 
13.4 Botawana
 

Botswana recently issued a revised policy on education (Republic of Botswana, 1994). There is no clearly stated commitment to inclusive schooling. However, an earlier Ministry of Education draft policy (MoE, 1984) indicated that there was no intention to open special schools in future. Children with special needs would learn alongside their peers in regular schools or, where necessary, in special classes.

The idea for the School Intervention Teams evolved gradually. The Central Resource Centre (CRC) for special education was opened in 1990 for the purpose of carrying out assessment, parent guidance and counselling. In the course of their work the centre staff visited regular schools to raise their awareness of the need to refer children who experience difficulty in their learning to the centre for assessment and advice. They found that many children identified by teachers did not special educational needs severe enough to warrant referral. The Ministry of Education, therefore, decided to set up teams within schools to work with teachers who express concern about individual children. The teams were given the responsibility to find ways in which the needs of those children can be met within their classroom or school before the decision to refer them to the CRC could be made.

School Intervention Teams (SITs) are thus a school-based resource service for assisting and advising teachers who have children with special educational needs in their classes. Their membership varies from school to school. However, normally the head teacher, senior teachers, a social worker and the individual child's parents form the team.

The Botswana model of within-school support has several advantages:

1. It provides a mechanism for responding to the learning and other needs of all learners as soon as they are suspected or identified

2. It puts pressure on teachers to evaluate their teaching critically and to try different strategies when children experience difficulty in learning (before and after consulting the SIT)

3. It utilises resources in and around the school

4. Only those difficulties beyond the ability of the school and community to handle will be referred to district and national resources such as the CRC, the proposed district resource centres, health and social services

5. SITs have the potential to form the' grassroots' of a national support network

6. The model provides the opportunity for teachers to learn from one another and to work collaboratively

7. The membership and deep involvement of the head teacher provides yet another way for him/her to monitor and provide support and leadership in teaching and learning as well as in the curriculum as a whole
8. It provides an opportunity for assessing the short and long-term training needs of teachers and the possibility for school-based training workshops and seminars

9. The Division of Special Education (DSE) can obtain useful data from the work of SITs, if records are properly kept and regular reports made, to formulate a national strategy for inclusive schooling and school improvement generally, including staff development, recognising the voices of pupils and their parents and influencing changes in the school and teacher training curricula

However, these advantages can only be gained if the teams are adequately supported through staff development activities, members of the teams have shared vision and commitment and schools have a culture of co-operation and collaboration. In addition, for the programme to succeed, the head teachers should be not only committed to the SIT's work but also provide a strong democratic leadership and be capable of introducing innovation and managing it. The voices of students and their parents should also be listened to in order to gain greater understanding and adequately respond to their needs. Any new innovation benefits from regular evaluation and school based inquiry carried out to inform practice.

13.5 Malawi  started working toward universal primary education, abolishing school fees grade by grade beginning in 1991. The policy was not strongly enforced, however. Enrollments did not rise as much as policymakers had hoped because local authorities demanded that parents contribute to special funds, such as sports and development

funds, and they insisted on making school uniforms mandatory. The funds collected were not always accountable. Because the policy was controversial, it was not widely and openly discussed until the 1994 election campaign, when it became a key issue. Immediately after the election, the president himself announced the introduction of free primary education for all grades. One of the first actions of the new government was the convening of a national stakeholder conference on free primary. Malawi abolished all forms of fees, and it made school uniforms optional. The government pays for facilities, teachers, textbooks, and materials.

Current Government policy includes The policy’s objective is to “promote equal access and inclusion in education and training programmes”. Strategies to achieve this objective include: a

review of the national curriculum to include the needs of people with disabilities; the

provision of free technology and equipment to assist disabled persons; encouragement of

inclusive education; the incorporation of special needs education in the teacher- training

curriculum; training of specialist educators; establishment of accessible specialist

education resource centres throughout the country. The policy objectives of the Ministry of Education, Sports and Culture are set in the Policy and Investment Framework for the education sector (2001). This document sets objectives for the period 2000-2015, drawing on the Vision 2020 statement. It aims at making primary education inclusive and increasing the number of children with

disabilities and girls who complete primary education. Regarding secondary education,

the policy sets a target of doubling, by 2012, the number of students with mild disabilities

in the mainstream school system, estimated at 1,000 in 2001. Regarding tertiary

education, while the policy sets a target of 15 per cent for participation of disadvantaged

groups, there is no specific target for people with disabilities. The policy also provides for

training of more teachers for students with special needs and all teacher trainees for the

secondary level will receive at least one module of teaching to special needs students.

Provision is also made to review the design of schools to improve physical accessibility

for disabled pupils/students.

14. Useful Resources

Education : towards inclusion UNITED NATIONS EDUCATIONAL SCIENTIFIC AND CULTURAL ORGANIZATION (UNESCO) [regularly updated] This section of the UNESCO's education website hosts definitions of concepts, policies and publications relating to inclusive education. UNESCO has identified certain issues as 'flagship initiatives', to strengthen efforts at addressing the issues through partnerships between UN bodies and other stakeholders. Case studies, support materials for teachers and those promoting inclusive education, and a set of guides to the education of different groups of learners are also available in the online materials section y Language English; French    Type of material   Website Available from United Nations Educational, Scientific and Cultural Organisation (UNESCO)
UNESCO Publishing, 7 Place de Fontenoy, 75352 Paris 07 SP France
 Website:http://www.unesco.org Full text on the web http://portal.unesco.org/education/ev.php?URL_ID=7939&URL_DO=DO_TOPIC&URL_SECTION=201
Inclusive education : where there are few resources STUBBS, Sue Oslo: Atlas Alliance, 2002, 67 p. This booklet is for those who are receptive to the idea of inclusive education but want to develop a more in-depth understanding of its context, what it is, how it can be planned, problems and opportunities to look out for, and where to go for further information. It is not a training manual and does not provide detailed information on classroom methodology. The document can be downloaded from the EENET website Available from The Atlas Alliance, Schweigaardsgt 12, PO Box 9218 Gronland, 0134 Oslo, Norway Full text on the web http://www.eenet.org.uk/theory_practice/ie_few_resources.pdf  

Enabling Education Network (EENET)  This is an excellent website focusing on inclusive education, which is regularly updated with publications from the South. It includes sections on parents, policy, teacher education, early childhood, deafness, gender, image-based methodologies and action research, among others. It also contains EENET newsletters and reports, and bibliographies. The website is also available from EENET as a CD-ROM. Language English; French; Portuguese; Russian; Spanish; Arabic    Type of material   Website Available from Enabling Education Network (EENET) Educational Support and Inclusion (ESI), School of Education, University of Manchester, Oxford Road, Manchester M13 9PL
UK      Website: http://www.eenet.org.uk Full text on the web http://www.eenet.org.uk
National Resource Centre for Inclusion (NRCI) SPASTICS SOCIETY OF INDIA Mumbai: Spastics Society of India This website contains a wide range of publications for sale in both English and Hindi covering many aspects of disability. The website also describes projects currently being carried out by NRCI, on inclusive education in early childhood and research. NRCI organises conferences called 'North-South Dialogues' and documents from these conferences can be downloaded from the website Language English; Hindi    Type of material   Website Available from The National Resource Centre for Inclusion The Spastics Society of India Bandra Reclamation K.C. Marg Bandra (West) Mumbai 400 050 (India)
Full text on the web http://www.nrcissi.org/
Open file on inclusive education : support materials for managers and administrators UNITED NATIONAL EDUCATIONAL, SCIENTIFIC AND CULTURAL ORGANIZATION (UNESCO) Paris: United National Educational Scientific and Cultural Organization (UNESCO), 2002, 150 p. This report brings together experience from a wide range of countries in a collaborative effort by researchers, administrators and practitioners, who were asked to summarise their knowledge and experience in relation to the development of more inclusive education systems. Given the enormous variation between national systems, it does not address every detail of every situation. Instead it attempts to identify some underlying principles, which inform practice across a wide range of contexts. These principles are supported by brief illustrations from a number of countries Language English    Type of material   Report Available from United Nations Educational, Scientific and Cultural Organisation (UNESCO)
UNESCO Publishing, 7 Place de Fontenoy, 75352 Paris 07 SP France
 Website:http://www.unesco.org 
Full text on the web http://unesdoc.unesco.org/images/0012/001252/ 125237eo.pdf  

The Salamanca statement and framework for action on special needs education UNITED NATIONS EDUCATIONAL SCIENTIFIC AND CULTURAL ORGANIZATION (UNESCO); Ministry of Education and Science, Spain Paris: UNESCO, 1994, 50 p. The World conference on special needs education: access and quality launched the concept of inclusive education. The Salamanca statement is a major international policy document, outlining the global consensus on the needs for educational reform and the policies and strategies needed to include disabled children in the education system  Language English; French; Portuguese; Spanish    Type of material   Monograph Available from United Nations Educational, Scientific and Cultural Organisation (UNESCO) UNESCO Publishing, 7 Place de Fontenoy, 75352 Paris 07 SP France  Website:http://www.unesco.org 
Full text on the web http://unesdoc.unesco.org/images/0009/000984/098427eo.pdf
Embracing diversity : toolkit for creating inclusive, learning-friendly environments SHAEFFER, Sheldon et al Bangkok: UNESCO Asia and Pacific Regional Bureau for Education, 2004, 320 p, ill. This toolkit contains six booklets which aim to help teachers, school administrators, parents and children create schools which are inclusive for all.
The toolkit aims to assist teachers to acknowledge the diverse range of backgrounds amongst students and to build on the strengths of the children. It can be adjusted to the specific needs of each school, classroom and child and should not be read as a 'recipe book'.The booklets are easy to read and contain tables, illustrations, checklists and examples to illustrate the application of inclusive schools.
Booklet 1: Becoming an inclusive, learning-friendly environment (ILFE)
Booklet 2: Working with families and communities to create an ILFE
Booklet 3: Getting all children in school and learning
Booklet 4: Creating inclusive, learning-friendly classrooms
Booklet 5: Managing inclusive, learning-friendly classrooms
Booklet 6: Creating a healthy and protective ILFE Keywords DISABILITY & DEVELOPMENT / Personal Empowerment / education / inclusive education / inclusion / children / accessibility / multisectoral collaboration Language English    Type of material   Infopack/Resourcepack Available from UNESCO Asia &amp; Pacific Regional Bureau for Education PO Box 920, Sukhumvit Road, Bangkok 10110Thailand
 Website:http://www.unescobkk.org/ips/arh-web 
Full text on the web http://www2.unescobkk.org/ips/ebooks/documents/
Embracing_Diversity/index.htm  

 

Index for inclusion : developing learning and participation in schools BOOTH, Tony; AINSCOW, Mel Bristol: Centre for Studies in Inclusive Education (CSIE), 2002, 102 p. The Index for Inclusion is a set of materials to guide schools through a process of inclusive school development. It is about building supportive communities and fostering high achievement for all staff and students.
This second edition manual comes with practical advice and questionnaires to help make schools more inclusive Language English    Type of material   Manual/Handbook Available from Centre for Studies on Inclusive Education (CSIE) New Redland, Frenchay Campus, Coldharbour Lane, Bristol, BS16 1QU
UK          Website:http://inclusion.uwe.ac.uk/csie/csiehome.htm  

Schools for all : including disabled children in education SAVE THE CHILDREN London: Save the Children UK, 2002, 82 p. These guidelines are primarily aimed at education staff trying to develop inclusive education practices focusing on including disabled children in schools. While this book focuses on disabled children, it is also useful for developing general inclusive education practices. Community groups and non-governmental organisations, as well as people working in community-based rehabilitation and the wider disability context, could also use these guidelines to provide input into inclusive education work. Type of material   Monograph Available from Save the Children UK (SCF), 1 St. John's Lane, London EC1M 4AR, UK
Full text on the web http://www.eenet.org.uk/bibliog/scuk/schools_for_all.pdf
Special needs in the classroom : a teacher education guide AINSCOW, Mel Paris: United Nations Educational, Scientific and Cultural Organization (UNESCO), 2004, 225 p. An updated version of the classic UNESCO training pack developed in the early 1990s for teachers learning about inclusion. It has been used in over 50 countries and has been adapted to different countries' contexts. This guide is a real source of ideas for educators who wish to improve teachers' skills in dealing with pupil diversity in mainstream schools. It offers full advice on teacher education methods, including accounts of initiatives already undertaken in various parts of the world. The book emphasises the importance of teacher development, both pre-service and in-service, providing practical guidelines based on the UNESCO teacher education resource pack. It also demonstrates how pupil diversity in mainstream schools can be a positive influence on the life of the school. Language English; French; Spanish    Type of material   Manual/Handbook Available from United Nations Educational, Scientific and Cultural Organisation (UNESCO) UNESCO Publishing, 7 Place de Fontenoy, 75352 Paris 07 SP France  Website: http://www.unesco.org
United Nations Disability Website 

Convention on the Rights of Persons with Disabilities  text, resolution, history, more... Disability and the United Nations mandates, special rapporteur, links, more ...Priorities
rights, accessibility, capacity building, more...International Norms and Policy Guidelines compilation, database, more...Resources documents, meetings, manuals, more ..
United Nation New York Website http://www.un.org/esa/socdev/enable/.
World Bank

Susan J. Peters,  Inclusive Education: Achieving Education for all by Including those with disabilities and special education needs  2003
Websitehttp://siteresources.worldbank.org/disability/resources/280658-1172610312075/inclusiveedupeters.
Day 1 Inclusion Challenge, Developing Inclusive Education In the SAFOD  area of Southern Africa.   Monday 29th October 2007.

Please complete and return to Sue or Richard the following morning. 

1
Name (Optional)………………………………………………………..

2
Please comment on the topics / sessions covered today.

	
	Excellent
	Good
	Satisfactory
	Poor


	History & personal Experience of Education
	
	
	
	


	Barriers to Inclusion
	
	
	
	


3
Please comment on the following:

	
	Excellent
	 Good
	Satisfactory
	Poor


	Overall the session was
	
	
	
	


	The Presenters were
	
	
	
	


	The delivery style was


	
	
	
	


	The resources used were
	
	
	
	


4
Are there any general comments you would like to make about 

today’s training?

4.1   General: How would you rate the facilitators?

1 (poor)  2 (average)  3 (Good)  4 (very good)

4.2   How would you rate the training  Venue?

1     2       3      4

4.3   How would you rate the food?

1      2      3       4

4.4    Any other comments?

Day 2 Inclusion Challenge, Developing Inclusive Education In the SAFOD  area of Southern Africa.        DAY 2 Tuesday 30th October 2007.

Please complete and return to Sue or Richard the following morning. 

Q1
Name (Optional)………………………………………………………..

Q2
Please comment on the topics / sessions covered today.

	
	  Excellent
	     Good
	Satisfactory
	     Poor


	Models of Disability
	
	
	
	


	Applying the Models and your Experience
	
	
	
	


	Case Studies and Scenarios
	
	
	
	


	Video & DVD Examples
	
	
	
	


Q3
Please comment on the following:

	
	Excellent
	 Good
	Satisfactory
	Poor


	Overall the session was
	
	
	
	


	The Presenters were
	
	
	
	


	The delivery style was


	
	
	
	


	The resources used were
	
	
	
	


Q4
Are there any general comments you would like to make about 

today’s training?

Day 3 Inclusion Challenge, Developing Inclusive Education In the SAFOD  area of Southern Africa.      Wednesday 31st  October 2007.

Please complete and return to Sue or Richard the following morning. 
Q1
Name (Optional)………………………………………………………..

Q2
Please comment on the topics / sessions covered today.

	
	  Excellent
	     Good
	Satisfactory
	     Poor


	Human Rights & Education
	
	
	
	


	Levers for Change
	
	
	
	


	Developing Strategies and Campaigns 
	
	
	
	


	Stereotypes of Disability-

A Film Show
	
	
	
	


Q3
Please comment on the following:

	
	Excellent
	 Good
	Satisfactory
	Poor


	Overall the session was
	
	
	
	


	The Presenters were
	
	
	
	


	The delivery style was


	
	
	
	


	The resources used were
	
	
	
	


Q4
Are there any general comments you would like to make about 

today’s training?

Day 4 Inclusion Challenge, Developing Inclusive Education In the SAFOD  area of Southern Africa.      Thursday 1st  November 2007.

Please complete and return to Sue or Richard the following morning. 
Q1
Name (Optional)………………………………………………………..

Q2
Please comment on the topics / sessions covered today.

	
	  Excellent
	     Good
	Satisfactory
	     Poor


	Creating a checklist for an Inclusive Classroom
	
	
	
	


	Whole School monitoring & Evaluation Processes
	
	
	
	


	What should be in your Action Plan?
	
	
	
	


Q3
Please comment on the following:

	
	Excellent
	 Good
	Satisfactory
	Poor


	Overall the session was
	
	
	
	


	The Presenters were
	
	
	
	


	The delivery style was


	
	
	
	



	The resources used were
	
	
	
	


Q4
Are there any general comments you would like to make about 

today’s training?
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Please use this form as a guide for making notes during the course to help you form your Action Plan at the end of it.





7.13.2 Integration





7.13.1   Segregation





Organisation,


Teaching &Curriculum





Environment





School





Attitudes & Culture





Medical, Personal & Equipment Needs





� EMBED PowerPoint.Slide.12  ���





7.13.3  Inclusion





Organisation,


Teaching &Curriculum





How will you research and publicise your campaign?





Who you will recruit to the campaign?





What you want to change!





What will you do?





How will you know you have succeeded?





Environment





School





Attitudes & Culture





Medical, Personal & Equipment Needs








� Richler, Diane Inclusion International 2005


� Dutch Coalition on Disability and Development 2006 http://www.eenet.org.uk/theory_practice/DCDD%20All%20Equal%20All%20Different.pdf





� Centre for Studies on Inclusive Education (2002). Index for Inclusion: developing learning and participation in schools. 2002, CSIE,Bristol website   http://inclusion.uwe.ac.uk/csie/indexlaunch.htm


� South African GovernmentWhite Paper No 6 2001 


� Vernor Muñoz The right to education of persons with disabilities, Report of the Special Rapporteur on the right to education, to Human Rights Council A/HRC/4/29, Geneva 19 February 2007 p. 23-25


http://daccessdds.un.org/doc/UNDOC/GEN/G07/108/92/PDF/G0710892.pdf?OpenElement





�  EENET Asia No 3


�  Burrows, Susie  and Sullivan, Anna  Developing an Inclusion Policy in the classroom in All Equal All Different Pack for Early Years and Primary schools Disability Equality in Educatuion 2004, London 





� World Bank Education for All Building the Schools. Education Notes  2004


�  Based on an article by Susie Miles in EENET


� Centre for Studies on Inclusive Education (2002). Index for Inclusion: developing learning and participation in schools. 2002, CSIE,Bristol website   http://inclusion.uwe.ac.uk/csie/indexlaunch.htm





� Booth,Tony, Black Hawkins,Kristine Developing Learning and Participation in Countries of the South - the role of an index for inclusion in UK, India, South Africa and Brazil  2001 UNESCO, Paris�www.unicef.org/teachers/compendium/practices1.htm -


� Lilian Mariga and Lineo Phachaka Integrating Children with Special Needs into Regular Primary Schools in Lesotho: Report of a feasibility study Ministry of Education Maseru, Lesotho1993 Available on EENET Africa Theory and Practice





� Preparing Teachers for Inclusive Education  A video based training course ,Special Education Unit, Ministry of Education 1996  Lesotho . Guide and video available from EENET


�  UNESCO Open File 2001 p.104


� Dept. Of EducationProgress Report on Inclusive Education Oct 2007, DOE Prtetoria 





� �HYPERLINK "http://www.eenet.org.uk/theory_practice/bonn_2.shtml"�http://www.eenet.org.uk/theory_practice/bonn_2.shtml� Miles,Susie Enabling Inclusive Education: Challenges and Dilemmas  2000 EENET, Manchester





� Miles .S et al Learning from Difference Final Report to DIfD , EENET Manchester





�  EENET No5 �HYPERLINK "http://www.eenet.org.uk/newsletters/news5/p5.shtml"�http://www.eenet.org.uk/newsletters/news5/p5.shtml� March 2001


� Joseph Kisanji Models of inclusive education. Where does CBR fit in?  � HYPERLINK "http://www.eenet.org.uk/theory_practice/models_cbr.doc" �www.eenet.org.uk/theory_practice/models_cbr.doc� 





� ILO  Malawi Country Profile June 2006 Geneva www.ilo.org/public/english/employment/skills/disability/download/malawicp.pd
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    Barriers to disabled children at school

No Ramp

Poor Light

Rigid Curriculum

Not child centred

Bullying

Standard Testing

No Braille

Fees

No training for inclusion












